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Introduction
This paper covered many of the key aspects of the specification with a focus on language
change and some aspects of diversity in the first section and a mixture of spoken and
written language in the language development section.
Each individual question is considered in this report but a general summary may be of
benefit.
In question 1(a) most candidates showed some awareness of language change issues and
demonstrated that centres had given this topic due consideration in their delivery of the
specification. Candidates achieving the lower mark bands tended merely to identify features
with little or no attempt to describe and explain and/or they showed insecurity with the key
constituents At this level there was also a tendency for candidates to select features that did
not allow them to display their linguistic knowledge. In some instances, candidates selected
features that did not show a difference from Standard English and so struggled to gain
significant marks. Higher band answers were careful to explain why features were present,
explore the reasons for the appearance of the selected feature, and were able to put the
feature into context by referencing prior and future forms of English.
For question 1(b) candidates need to remember the importance of covering a range of
key constituents, including grammar, and not to focus too much on more general issues
like graphology – something that tended to characterise lower band answers. Higher band
responses were characterised by an exploration of two or three features from each relevant
key constituent and gave careful consideration to the data’s status as newspaper reports.
In question 2(a) candidates had to demonstrate their knowledge of theories associated with
child literacy by exploring a spoken interaction concerned with a reading activity, using key
constituent-based examples from the data to support and illustrate their discussion. Most
candidates showed awareness of theories and issues but at lower bands, this was often
general and candidates tended to muddle theories, or miss the point of the question, and
write about Courtney’s spoken language development only.
Question 2(b) also needed knowledge of theories and key constituents but candidates
had to respond to the demands of the question. Many in the lower bands tended to offer
a mechanical (and sometimes superficial) discussion of what aspects of spoken/written
language Natasha had not grasped and did not consider how she was adapting her language
for her audience, purpose and so on, which was signposted in the question.
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Question 1 (a)
This question allowed candidates to focus in depth on two examples from the text and asked
that they demonstrate a firm grasp of the key constituents and to show knowledge related
to issues and concepts that underpin language change. The 10 marks available reflect the
length of response that is expected from candidates.
There was still a minority of candidates who did not respond as required to the question. A
number covered more than the expected two features or selected features that are still used
in Standard English today. A very small number wrote context-based responses (discussing
field, tenor, function and mode). Typically, such responses did not score well.
Lower band responses tended to be characterised by merely noting the differences
between an example from the data and Standard English with little attempt to describe
or explain. Candidates often identified issues like the interchangeable letters (<u> and
<v> being the most popular) but did little more than link this to Caxton and implied he
was the sole driver of standardisation. Other common errors which had varying effects
on the quality of a candidate's response were: showing insecurity in the labelling of key
constituents, mislabelling the time period from which the data came (as in previous series,
Old English was a popular choice amongst such candidates), mis-labelling word class, and
misunderstanding the use of verb inflections (a number were uncertain as to the function of
the <eth> inflection). Discussing issues such as Latin loanwords (as opposed to archaisms)
was not strictly relevant as Latin loanwords are used today so they could not be classed as a
difference.
Candidates who achieved the higher mark bands showed more detailed exploration of
historical features and demonstrated a secure knowledge of the history of English before
this period and after. When discussing features such as <i> and <y> such candidates
discussed handwritten texts from the Middle English period and how the use of these letters
evolved after the publication of this data. Another popular choice was the final <e> and
many responses covered a range of reasons for this this feature, signalling that it had been
well covered at a number of centres. Coverage of the verb inflections allowed candidates to
discuss person/tense before commenting on how/why they had dropped from use.
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This script scored in band 2 for both AOs and is typical of this level.
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Examiner Comments

The candidate’s first example is the interchangeable letters <u> and
<v>. The candidate is careful to note the pattern of use in the data
and uses some straightforward but useful terminology (grapheme/
word medial/initial) to describe this variation. The candidate is also
careful to note exceptions to the general pattern that they have
described. However, the candidate could have improved the response
by noting that pronunciation had not been affected by this change and
could have offered some information or speculation on the origin of
this feature.
The second example concerns the inflection ‘eth’. Again, some
straightforward terminology such as ‘inflection’ and ‘suffix’ contributes
to AO3 as it shows knowledge of the key constituents. The candidate
clearly understands what would replace this in modern English but
there is a missed opportunity to use the term ‘3rd person’ here.
Unfortunately, the response becomes a little vague towards the end. It
would have been beneficial to give over a few lines to explaining how
inflected English was in the past and to put the feature in the context
of changing (and reducing) verb inflections.
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Examiner Tip

Make sure that your chosen
feature represents a clear
difference from Standard
English and is not just a style
choice. If something can be
done in Standard English
then it is probably not a valid
selection.
Avoid just noting the presence
of a feature – always try to
explain why it was present in
the language, what replaced
it in Standard English (and if
possible, why), and note and
comment on patterns of use
in the data.

This response also scored band 2 for both AOs and has been included because the candidate
discusses different features from the example above.
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Examiner Comments

The candidate begins with final <e>. Although the comments
about ‘decoration’ and ‘prestige’ are not particularly useful, the
candidate does show understanding by stating that it could be a
remnant from early forms of English (but it is a shame that they
didn’t offer one or two sentences to explain the highly inflected
nature of Old English and the loss of many of these inflections
over time). A second plausible reason for its use is offered (scribes
being paid by the line) but not explained. Although the final point
in this section is a little confused, there is some understanding
that social, cultural and political change can have an effect on
language.
The candidate’s discussion of the <i> and <y> shows some
good understanding and the candidate avoids merely noting
that they aren’t used as standard and attempts to explain their
interchangeable nature by using knowledge of earlier forms
of English. Perhaps it would have been useful to note that
pronunciation was not affected, and to offer a little more detail on
whether the pattern in the given data reflects that found prior to
this text where <y> would replace <i> near stroke letters.
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Examiner Tip

You need knowledge of earlier
forms of English in order to
explain features that occur in
Early Modern English

Question 1 (b)
This question was concerned with change over time and diversity and presented candidates
with two American newspaper reports concerning the deaths of American presidents.
Candidates were expected to use the data to discuss how the language has changed over
time and how the language used reflected contextual factors such as function, tenor, field
and mode. Additionally, the data gave some limited scope to discuss aspects of American
English. Most candidates took the approach of analysing each text in turn and used the
marks available to judge a suitable length for their response. However, candidates need
to be aware that both texts should be given equal coverage. As in previous years, some
candidates in lower mark bands often wrote significantly less on Text 3.
Despite the sombre nature of this material, most candidates engaged with it successfully
and many made some informed comments about the changing nature of newspaper
reporting. The majority of candidates were able to recognise the more emotional tone
of Text 2 and the more removed approach of Text 3. Better responses justified these
observations through a rigorous discussion of sentence types and functions, syntactic
variation, modification of noun phrases and pronoun choices, as well as metaphorical
language and phonological patterns in Text 2 and the predominance of proper nouns in Text
3.
Weaker responses, as well as focussing too much on graphology, tended to have more
generic comments. There were several references made to Webster’s dictionary as a way of
commenting on orthographical and semantic change but there were a number of candidates
who wrote at some length about Johnson’s dictionary and some, usually very low band
answers, discussed Caxton at length. Where comments on American standardisation were
integrated, they were more successful.
Some of the stronger responses also commented effectively on cultural change, such as the
status of women, by linking their views to specific linguistic features. Answers were often
clearly structured and often separated into key constituent paragraphs.
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This response was awarded band 3 for AO1 and just into band 5 for AO2 and AO3. An
extract only is included below.
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Examiner Comments

Although the discussion is valid, the candidate probably spends rather too
long discussing the long s, but makes an interesting and plausible point
at the start with regards to why this feature is in an American text, which
makes the section easy to award under AO2 and 3.
The comment which follows on Noah Webster is slightly more
problematic. Certainly the candidate understands a core issue of
American language differences (that many stem from a quest for
a separate identity) but it is not specifically focussed on the data.
Candidates should always keep their core focus on the data and use it for
exemplification.
The section on grammar is assured and confident. The candidate makes
some accurate and knowledgeable comments on the use of complex
sentences in newspapers before focussing on the use of adverbials. The
examples are accurate but the candidate could have been slightly more
explicit about why these are necessary in newspaper reports (beyond the
stated function of ‘necessary facts’) and the fact that both papers use
them.
The candidate then moves on to discuss passive sentences, gives two
accurate examples, and correctly describes the change of focus these
bring. The candidate finishes by pointing out that this is a feature that
has not changed. By discussing these areas, the candidate is able to
score across all AOs.

Examiner Tip

Use the marks available to gauge the length of your response
and make sure that you cover both pieces of data equally.
Make sure that you attempt to discuss a range of features from
each key constituent.
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The following extract is from a script that scored high band 3 in AO1 and high band 5 in AO2
and AO3, and shows how grammatical knowledge can be integrated into a response.
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Examiner Comments

The candidate begins by discussing adverbials and identifies two
functions they are interested in – place and time. Many candidates,
even if they discuss such features, do not always remember that the
function of the adverbial (time, place manner, reason etc.) can add
valuable information to a contextual analysis. The candidate offers some
valid examples from Text 2 and explains why they believe they are
important (‘chronological order’) before making comparison with Text 3.
Relative clauses, which form the next part of the candidate’s response,
are another feature of grammar and again the candidate exemplifies
and explains, using fluent written expression and appropriate linguistic
terminology (thus meeting all AOs).
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This extract is the first part of a low/ mid band 4 response. Although the quality of the
analysis is relatively high, the original script did not have the range of features required to
achieve high band 4. It is still an appropriate example of how a candidate can cover a range
of features with some efficiency.
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Examiner Comments

The writer begins by examining the sentence mood and makes some clear links between the
function of the sentences and context. They note a change (the use of exclamations in Text 2)
but unfortunately do not back this up with reference to Text 3.
The candidate then moves on to a productive discussion about noun phrases. In this section,
the candidate shows understanding of terminology and the analysis is quite detailed as the
the function and effect of the modifying adjectives are considered. It could be argued that
one or two more examples would have allowed the candidate to expand the discussion but
nevertheless, knowledge is clearly displayed.
The final section in this extract is concerned with long <s>. Most candidates commented on
this at some point in their work but many, especially in the lower bands, wrote far too much
(sometimes nearly a side) on this relatively minor feature.
It is worth noting that the mark scheme awards ‘range’ and this means candidates have to
be efficient in their analysis. In only 6 lines this candidate notes the features present, and
accurately describes the pattern of use and the fact that it didn’t represent a sound change.
However, it might have been useful to speculate on how this feature entered American English
and when it was lost.
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Question 2 (a)
Like question 1(a), this is a short response worth 10 marks. In this case, the candidates
were asked to display their knowledge of linguistic theories relating to the development of
literacy. The question was quite open ended and allowed candidates to discuss any aspects
that they thought relevant.
Stronger responses selected successfully and commented on two different aspects of
the data, relating them precisely to the acquisition of key constituents and relevant
theories. Many candidates commented on the role of the MKO and the child’s approach to
grapheme/phoneme correspondence. Candidates in the higher bands identified aspects
of behaviourism and social interactionism (including appropriate discussions of caretaker
speech). Weaker responses lacked precision in terms of labelling significant features
(although the phonetic script in the text was often regurgitated) and the candidates’
inclusion of theories tended to be generic, sometimes bearing little relation to what was
actually occurring in the text. In a few cases it was clear that the candidates had not read
the question carefully, so their responses became little more than a critique of Courtney’s
current linguistic skills and her ability to participate in a conversation, which limited the
awarding of marks.
The following script was given top band for both AOs and represents a very good response
to this data.
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Examiner Comments

The candidate makes reference to a wide range of theories and issues
to support the discussion such as cognitive, phonics based teaching,
the MKO and some implied links to social interaction at the end. A
knowledge of the key constituents is clearly demonstrated through
terminology such as grapheme and phoneme, but the candidate could
have been more explicit in describing the type of language structure
used by the mother instead of the somewhat generic term ‘question’.

Examiner Tip

For the short response questions it is essential that you select
the most productive features. Some brief planning may help you
to decide which features best allow you to demonstrate your
linguistic knowledge. If you are going to reference a theory, you
should explain it (to demonstrate your understanding) and its
relevance to the data.
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Question 2 (b)
Some candidates struggled with the amount and range of data for this question, perhaps
not sure how to structure and balance their response across four texts from two different
modes. There was also some confusion over the age of the child, with quite a number of
candidates thinking that the girl was the same age in all texts and focused relentlessly on
trying to place Natasha at a specific stage of acquisition, rather than focusing on the remit
of the question.
The problem of candidates producing an A-Z of language development has occurred before
and candidates are advised to read the question carefully and tailor their responses to the
specific demands of the question or the marks available to them may be limited. Weaker
responses tended to be characterised by a narrow range of observations rather than by a
lack of knowledge.
Better responses recognised specific narrative techniques, then commented on how the
acquisition of key constituents could be seen operating within these early story attempts
and made effective links to contextual factors that may have influenced Natasha’s spoken
and/or written language. Once again this year, there were some very impressive discussions
of phonological development and some specific labelling of phonemes, in terms of place and
manner of articulation, which were then linked to ease of production. Fewer non-standard
features were labelled as ‘mistakes’, with ‘virtuous errors’ being a preferred term, and there
were often relevant mentions of CLA theories.
Many candidates were able to make informed comments about patterns, such as
regularisation, and track them across both the written and spoken texts, demonstrating
their knowledge of language development.
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This wide ranging and fluent response received the top band for all AOs.
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Examiner Comments

The candidate in this example starts with a grammatical comment that shows focus on the
specific demands of the question and so is already making some headway with all three AOs
(although the example from Text 5 is not accurate).
Having already mentioned one aspect of grammar, the candidate moves on to aspects of
graphology. The candidate backs up their assertion with reference to two theorists linked to
the development of written language, whilst considering the environment the child is in when
producing the language. This attention to aspects of context, discussion of key constituents,
and clear links to theories and issues is a productive one and ensures the candidate scores
across all AOs.
This approach continues into the next paragraph where the candidate offers some brief
comments on semantic field (keeping the focus on the demands of the question) and,
although the subsequent paragraph on directionality and the graphemes <c> and <k>
does lack some development, it does demonstrate that this candidate has a good level of
knowledge of relevant key constituents and important aspects of early language development.
The candidate then returns to grammar but does make a few minor errors with identification
of a relative clause. It is worth noting that this slight breakdown in organisation (grammar
to graphology to lexis and back to aspects of grammar) does not significantly affect the AO1
mark as the candidate’s written expression is clear and fluent and slight organisational issues
are to be expected in exam. conditions.
This candidate’s focus on the demands of the question continues into the next section. Tense
is discussed using a range of accurate terminology and the candidate considers why Natasha
may be showing differences between the spoken and written mode - and again can be
awarded under AO2 and 3 for these comments.
Further clear evidence of this candidate's knowledge of the key constituents, the ability to
use appropriate terminology (although there is another minor error), and ability to show
understanding of the theories associated with child language development are evidenced in
the next few sections. This section on phonology and spelling could have been improved if the
candidate had linked the comments more specifically to the question (perhaps by considering
if such features may prevent her audience from understanding the narratives) but the section
on Natasha’s morphology is very effective. The candidate uses the appropriate term ‘virtuous
error’ to avoid a deficit approach (as did the majority of candidates) and confidently describes
the process that Natasha has gone through in producing this form, while showing clear
knowledge of a range of theories.
The final comments are somewhat rushed and may indicate a candidate who was running out
of time.
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Paper Summary
Once again, it was clear that centres had worked hard in preparing their candidates for
Unit 3 and that the candidates were eager to display their knowledge. Most demonstrated
that they had acquired some knowledge of the key topics covered by the specification
and there were very few who did not identify at least some issues in the data provided.
However, there are a few general areas of which candidates should be aware. Based on their
performance on this paper, candidates are offered the following advice:
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•

Candidates need to understand the importance of careful reading of the questions in
Section B to ensure that the focus of their response is appropriate

•

Candidates need to keep their focus on the data presented for analysis, especially in
question 1(b)

•

If candidates wish to achieve the top bands, they must cover a range of features,
including grammar.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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