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Introduction
This unit comprises the examined component of A2 English Language and Literature.
Candidates are expected to apply their skills and knowledge of literary and linguistic
concepts gained in the AS units, as well as wider reading, to explore varieties of language
and literature. They need to synthesise their learning and make observations about how
language works across a spectrum of written and spoken production. They choose one of
four topic areas and answer two corresponding questions: one on an unseen extract in
Section A and one on two prepared texts in Section B.
Overall, the quality of responses was strong. The majority of candidates were well prepared
for both sections of the paper, with the best demonstrating an integrated approach
which helped them to tackle the unseen with understanding and confidence, and explore
interesting and original concepts in relation to their set texts. Lower-scoring candidates
tended to produce rather mechanical responses, spotting a range of features without
actually analysing their significance in relation to the writers’ attitudes or values.
Compared to previous series, fewer candidates decided to answer on different topic areas
for each section: as has been mentioned in the past, sticking to the same topic for both
sections should help candidates to plan their responses more efficiently. A greater number
of candidates tried to answer the question in a relevant manner, rather than reproduce a
rehearsed essay.
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Section A
This question required candidates to write an extended critical analysis of an unseen extract
corresponding to their choice of topic (A Sense of Place, The Individual in Society, Love and
Loss or Family Relationships). A maximum of 10 marks at AO1 and 30 marks at AO2 were
available.
Family Relationships again proved to be the most popular topic choice whilst A Sense of
Place was the least popular. On the whole, candidates had a sound understanding of a
range of linguistic and literary terms and were able to approach the texts by applying
concepts from an integrated approach. It seemed that fewer candidates compared to last
year tried to simply ‘feature spot’ and were instead able to comment on effects, linking their
analysis to attitudes, values and ideas. Lower-scoring candidates were sometimes tempted
to define linguistic terms, rather than commenting on their effects in the context of the
unseen passages. Generally, text and word level analysis was much stronger than sentence
level analysis.
Structure could have been considered more frequently and more effectively: a few
candidates knew what to look for and made specific, supported observations from examining
their chosen passage; others simply made vague statements about short paragraphs being
a feature of magazine articles.
A surprising number of candidates seemed to begin writing without reading their chosen
unseen passage through to the end, and before they had worked out any impression of
what it was saying. Candidates often came to realise that their impressions of the whole
piece needed revision, but by then they were at the end of their time. It is vital that
candidates read the texts thoroughly, and then organise their ideas, before beginning to
write their responses.

A Sense of Place
Although the content of the A.A. Gill passage might be regarded as challenging for
candidates to write about, it certainly had plenty to offer in terms of its evocation of
place and its enthusiastic tone. The majority of candidates responded well to the range of
linguistic and literary features employed by Gill to create a vivid picture of the Serengeti.
They were able to discuss the way that Gill had used a range of visual and aural imagery,
as well as a number of effective and entertaining metaphors. Answers which demonstrated
close reading of the text, showed an appreciation of Gill’s humorous approach, and analysed
his use of cultural references were often rewarded with high marks. Lower-scoring answers
tended to provide a list of features without analysing their significance within the passage.
A number of these candidates also became distracted with assumptions about the writer’s
political views instead of remaining focused on the way that he represented this particular
part of Africa. These candidates would have done well to remind themselves of the topic title
for this extract and use this as a basis for their discussion. In other words, how effectively is
the writer creating a sense of place here?
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The Individual in Society
The extract from the magazine, The Word, presented candidates with the opportunity
to analyse the writer’s representation of the rock band, U2. Obviously, candidates were
not expected to know much, if anything, about the band but they should have been able
to discuss the writer’s attitudes and the way that he presented the contrast between an
artist’s public image and his off-stage persona. Again, there were plenty of linguistic and
literary features to be identified and discussed – the writer’s skilful use of noun phrases,
the semantic field of space, the use of active verbs, for example – and the majority
of candidates had no problem identifying these. High-scoring candidates presented a
synthesised analysis of this text, demonstrating an awareness of its relevance to the topic
of The Individual in Society. Lower band responses, however, tended to settle for a rather
mechanical approach, listing a range of linguistic features but omitting to explain their
significance in relation to the article. A large number of answers considered the structure
of the text, but focused mainly on the first half, choosing to say very little about the last
few paragraphs; this made it difficult for them to examine the variety of ways in which the
band’s guitarist was represented by the writer. Some candidates wasted time deciding
whether or not the writer was actually a member of the band, and a significant number of
answers used the phrase “roar of applause” as a platform for a misguided discussion of the
semantic field of animals.

Love and Loss
The unseen extract for this topic was taken from a book on television by the journalist,
Stuart Jeffries. The majority of answers looked at the contrast between the “perfect” life of
the TV couple and the unsatisfactory nature of the writer’s own life during the 1980s. Those
who scored highly were able to focus on the tone of the piece and to appreciate the critique
of the "perfection" portrayed in certain TV series, as well as to analyse their enjoyment
of Jeffries' self-deprecating depiction of his younger self. This provided an opportunity to
discuss the writer’s values and attitudes at some length.
Clichés were identified successfully, especially the hardwood floor “to die for”, but it was
a shame that so few responses appreciated the humour in the bugs speaking Latin and
reading Nietzche. There were some excellent comments on the writer’s references to
sound – for example, the painful sounds in “probably pinged into my face”.   Imagery was
also discussed: the porcelain image was dealt with effectively in many cases, although the
reference to Canute was not analysed by many.
Lower band answers tended to overlook the irony in the piece and displayed some
judgemental rather than critical remarks.
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Family Relationships
Many candidates found the topic of Obama’s family accessible and interesting: most were
well informed and could comment intelligently, understanding, for example, the significance
of the parenthetical reference to the trouble caused by the name Hussein.
The most successful responses focused on the way the writer creates a contrast between
the differing worlds and their attitudes and values, recognising the writer’s intention to
imply how Obama has reached where he is today because of, and to some extent in spite of,
his family background.
High-scoring answers also started to probe some of the contradictions in Freedland’s
investigation – for example, the choice of Mama Sarah when she has had little to do with
Obama; the ambivalent reference to the television; the fact that Freeland’s view of Obama’s
African ancestry could be described as patronising, ambivalent, or partial, and is inevitably
biased by his positive view of America as a land of opportunity. Many found Mama Sarah’s
attitude to the presidency as “just a job” especially noteworthy, but there were many
different interpretations of her tone and meaning here. There was plenty of opportunity
to use linguistic terminology in analysing this passage: candidates identified a wide
range of linguistic features, such as syntactic parallelism, modifiers, deixis, listing, direct
address, ellipsis and register.   Lower band responses focused on what you would expect
from a newspaper feature, with very little analysis of the extract itself. Some candidates
misunderstood the tone of the article and felt that it was meant to be critical of, and
undermine, Obama.
At AO1 high-scoring responses were written articulately, points were effortlessly supported
by embedded quotations and candidates used a wide range of relevant terminology. Middle
band answers were written fluently, but points were not always fully developed. Lowscoring answers showed lapses in expression and made limited use of terminology.
This is an extract from an answer that was awarded a Band 2 mark at AO1.
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Examiner Comments

Expression is readable and succinct. The candidate has
presented a clear and well-organised argument. Expression
lacks sophistication in places and some points are expressed
rather vaguely. Although the candidate has used relevant
terminology, the range is rather limited.

Examiner Tip

Explain key points thoroughly,
rather than settling for basic
conclusions.
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This is an extract from an answer that scored full marks at AO1.
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Examiner Comments

This answer is written in an articulate and sophisticated manner.
Quotations are carefully selected and skilfully embedded in the
commentary. A wide range of relevant terminology is employed
throughout.

Examiner Tip

Analyse a wide range of features and their effects in an
integrated manner.

This is an extract from an answer that scored full marks at AO2.
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Examiner Comments

The candidate has adopted an analytical approach throughout,
covering a wide range of literary and linguistic features, and
exploring the writer’s attitudes and values in an integrated
fashion. S/he has explored a wide range of ideas in a confident,
well-informed and sophisticated fashion.

Examiner Tip

Try to combine your discussion of a writer’s attitudes
and values with an analysis of language and structure.
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At AO2 successful responses explored a wide range of linguistic, literary and structural
features. They often discussed writers' attitudes and values in a sophisticated manner and
supported observations with appropriate exemplification. These answers demonstrated an
enthusiastic engagement with the text and candidates were willing to explore a wide range
of challenging ideas. Lower band answers usually focused on a few relevant attitudes
and values. They showed awareness of linguistic or structural features and tended to
work through the passages chronologically. This approach often resulted in a descriptive
discussion of the content.
This is an extract from a script that was awarded a Band 4 mark at AO2.
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Examiner Comments

The candidate clearly understands the article and begins
the answer strongly. S/he is prepared to analyse a range of
language features and applies concepts in a confident manner.
On the whole, s/he has a good appreciation of the writer’s
attitudes and use of humour. However, some points lack focus
and the discussion of Mama Sarah loses sight of the writer’s
treatment of the subject matter.

Examiner Tip

Remain focused on the way the writer uses a range of
techniques to create effects.
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The following extract is taken from an answer that was awarded a Band 1 mark at AO2.
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Examiner Comments

This answer does not reveal a confident understanding of the
text. The candidate misses significant issues and makes a
number of inaccurate assumptions, based on a misreading of
the text.

Examiner Tip

Read the text carefully and check the accuracy of your
assertions.
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Section B
There were some impressive responses in this section, especially to Question 4 Love and
Loss and Question 5 Family Relationships. Candidates seemed very confident in addressing
contextual factors and linking them to the task. The capability of candidates to fully answer
the question, construct an argument, as well as comparing their texts in detail throughout
the response, seems to have improved from previous years. Some of the comparative points
that candidates made were particularly impressive in their insight and relevance to the task.
However, there were still a number of candidates who, despite demonstrating a very good
understanding of the texts and having detailed contextual knowledge, approached the
question from a purely literary perspective. Some answers had little or no linguistic analysis.
More successful responses integrated language and literature terminology with appropriate
concepts and, at the higher end, candidates used terms fluently with confidence and
precision. Lower-scoring answers were at times very mechanical and context was presented
in a section of its own, rather than being presented in an integrated fashion.

Question 2: A Sense of Place
Yet again, this was the least popular of the four topics and the majority of answers related
to the drama texts. There were some excellent responses to this question, especially on
Translations and Stuff Happens. High-scoring candidates gave detailed consideration of
contextual factors and applied them skilfully to relevant aspects of the plays – for example,
commenting on the parallel between the dates in which Translations was written and its
historical setting.
Successful responses came to terms with the idea of places being associated with fear,
and used this as a platform for exploring the different ways that the writers used a range
of dramatic techniques to represent fear and its effects. There were some particularly
interesting discussions of the different ways that stagecraft was used to create atmosphere
in the two plays. Lower band answers tended to write descriptive answers, focusing on
characters and making general references to fear. These answers relied heavily on general
discussions of wider social and historical contexts, instead of applying these features to the
specific demands of the question. They also had difficulty drawing comparisons between
the texts, often settling for the identification of one or two superficial links. A significant
number of answers lacked linguistic analysis; it seemed that candidates had forgotten that
they were also meant to be analysing the way writers use language to convey their ideas.
In relation to the poetry texts, higher band candidates thought carefully about their
choice of poems in order to present a convincing argument. They identified a wide range
of appropriate poetic devices, compared the work of the two poets in a detailed manner
and managed to refer subtly to a variety of relevant contextual influences. Low-scoring
responses often provided a descriptive summary of a narrow range of poems. Contextual
references were often vague and there was little attempt to draw meaningful comparisons
between the two collections.
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Question 3: The Individual in Society
For this topic area there were many developed essays that examined the search for
purpose within the historical context. Many answers analysed language well, especially in
the Shakespeare text. There were some interesting links made between the two texts and
some thoughtful insights. Most responses looked at the key characters and their perceived
purpose in the plays, analysing Iago’s evil intentions, Othello’s thwarted purpose to be
accepted in Venetian society through military prowess and marriage, Dysart’s failed purpose
and, to some extent, Alan’s failed attempt to be like a ‘normal’ teenager.
Answers often paralleled Alan and Othello or Othello and Dysart; many paired Dysart with
Iago, which worked to some extent, but caused some forcing. Dysart provided the most
fruitful character with many sympathetic studies combining linguistic and literary analysis in
a very effective way (for example, when discussing his dream). Some explorations of Alan
were also effective, with many language features to discuss in relation to commercialism,
television, and the language of religion, ritual and ceremony.
Students were divided between those who saw Othello as having a purpose as a general,
which he lost on arrival in Cyprus, leading to chaos within, and those who saw him as
without a purpose in Venice, because of his race, and gaining purpose only when he was
apprised of Desdemona’s supposed infidelity. There was a great deal of rather futile
description and narration of Iago’s motivelessness. However, there was better analysis of his
language, sometimes carefully linked to purpose.
The least successfully addressed area of the question was “the world in which they find
themselves”, as many candidates simply took the question to be about the characters,
not their relationship with their worlds. Higher band answers dealt very well with the
cultural contrast between Venice and Cyprus, or with attitudes to psychiatry and the
commercialisation of society in Equus.
There were only a few poetry answers in this section. Candidates coped confidently with
the wording of the question and had no problems finding appropriate poems to illustrate
their responses. Contextual references focused mainly on biographical information, rather
than considering relevant social and historical contexts. Analysis of the texts concentrated
on a range of poetic features, but there were few references to linguistic devices.

Question 4: Love and Loss
For those studying the plays, this question seemed to be a gift. The best answers made
much of the reverse structure of Betrayal and a significant number managed to deal
well with the framing of The Glass Menagerie as a memory play – showing how this
was a structural representation of relationships ending in disappointment. Although
there was mention of a variety of stage effects (the fire escape, legends, Laura’s glass
menagerie), surprisingly few answers analysed their significance in relation to the
terms of the question. There seemed to be a surprising resistance in candidates to
Williams’s extravagant metaphorical style, with few appreciating his poetic portrayal of
disappointment. Middle to lower band responses showed a considerable tendency to
tell Laura’s story, in particular to narrate the whole of the scene with Jim. High-scoring
candidates produced well-informed and perceptive writing about the portrayal of sexual
liberation in Betrayal, discussing the disappointment for individuals who thought they could
enjoy relationships without consequences. A significant number of candidates noted the
difference in approach of Jerry and Emma to their affair, as well as considering the greater
emotional investment and potential for hurt for Emma. The more astute answers moved
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outwards to consider Robert’s understated disappointment with his marriage and the failure
of his friendship with Jerry. There was some excellent analysis of the suitability of Pinter’s
distinctive dialogue for the theme of disappointment. This did lead a few candidates to
query whether Pinter could actually write about joy or pleasure, by noting the clichéd
and minimalistic nature of Jerry’s expressions of love and passion for Emma in the final
scene.   Several answers suggested that Pinter’s own experiences disabled him from
writing positively about relationships at all but fewer candidates, this series, settled for a
generalised discussion of his affair with Joan Bakewell.
Students, as in previous years, seemed hampered by a limited selection of studied poems
for this topic, so this meant that their arguments were often contrived. Daddy was the
perennial Plath favourite, and this worked if the candidate kept the question in focus
– there is plenty of disappointment here, even if it is manifested in anger rather than
sorrow.  Candidates could refer to images and discuss the use of sounds (for example,
German, repetition, rhythm). Spinster was another choice that could work – there were
one or two insightful and precise discussions of Plath’s creation of a wintry setting and much
reference to pathetic fallacy – but, in general, students tended to simplify and trivialise the
poem. However, the Metaphysical Poets were far less well treated. A few answers simply
tried to use whatever poems they happened to have studied or revised.

Question 5: Family Relationships
Again, this question was a gift for the Ibsen and Miller plays and there were inevitably
some excellent responses. Candidates were especially good on the settings establishing
a restrictive atmosphere – for example, they looked at the symbolic significance of trees
in both plays. High-scoring answers also analysed the relationship of Torvald and Nora in
terms of language, gesture, movement and costume, and then compared this to Miller’s
representation of the relationship between Joe and Kate Keller. Minor characters such as
Krogstad, Christine, or Jim Bayliss, figured effectively in many answers. The best responses
drew in significant aspects of political and social influences, especially with All My Sons and
the effects of the war on Joe’s attitudes and behaviour. These candidates also presented
interesting observations on the conflicting pressures of the family and society, and their
damaging effects on the individual.
Some candidates drew perceptive parallels between the plays in terms of heredity, money
and reputation.
Surprisingly, candidates were quite often less accurate with their references to contextual
influences on A Doll’s House – they seemed confused and vague about the historical
period and many still seem oblivious to the fact that this is a Norwegian play – there is still
a tendency to refer to Victorian society when discussing this play. Lower band candidates
relied upon narrative descriptions of the play, often lacking the terminology to provide a
precise analysis of the texts. They also tended to bolt on contextual points, without really
showing a grasp of how or why these were important to theme, production or reception.
Again, the poetry texts were less popular for this topic area but candidates still coped well
with the terms of the question. High-scoring answers made relevant choices, provided
detailed analysis and used appropriate terminology.
One excellent analysis of The Wife of Bath looked at the restrictions she felt in her
marriages and in society, her resolution with the final marriage and her skill with refuting
misogynistic religious arguments – even showing a correct appreciation of the effects
of rhyming couplets. This candidate did argue, quite sensibly, that the Wife might have
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thought she had got the better of society, but in effect Chaucer’s comedy to some extent
undercuts her triumph. Another answer was not able to separate the Wife from Chaucer,
and so missed some of the subtleties of his characterisation.
Family restrictions in Harrison’s poetry were interpreted by candidates as relating to class,
education and language. Most candidates explored the obvious feeling of restriction
experienced by Harrison in relation to his father’s attitudes, his education and social
background. They also recognised the father’s on-going need for the mother after her
death as an obstacle to happiness. There were some good discussions of the use of
language by Harrison to demonstrate being trapped by accent and dialect.
There is a maximum of 10 marks available for AO2 in Section B and successful responses
were able to engage fully with attitudes, values and ideas of the texts, as well as showing
a confident appreciation of possibilities offered by dramatic and poetic forms. They made
sophisticated comments about structure, and analysed linguistic and literary devices
effectively.

First Example
There is a maximum of 10 marks available for AO1 in Section B and successful responses
expressed ideas in a fluent manner, using a wide range of appropriate linguistic and literary
terminology.
This is an extract from an answer that was placed in Band 3 at AO1.
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Examiner Comments

Despite the odd error, the candidate expresses ideas and
interpretations in a fluent manner, employing a wide range of
relevant terminology and applying concepts in an integrated
fashion.

Examiner Tip

Remember to use a wide range of linguistic and literary
terminology in this section of the exam.
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Second Example
This is an extract from a script that was awarded a top band mark at AO2.
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Examiner Comments

This answer shows a good grasp of the attitudes and values
of both plays. The candidate has covered a range of generic
features in a confident and integrated manner.

Examiner Tip

Make sure that you analyse a wide range of generic
features (e.g. stagecraft, characterisation) when
considering the attitudes and values of the plays.
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Third Example
The following extract is taken from an answer that was awarded a Band 1 mark at AO2:
With 40 marks out of 60 on offer for AO3 in Section B, it is vital that candidates draw close
links between their two chosen texts and demonstrate a confident knowledge of a range
of contextual factors. Higher band answers showed a sophisticated appreciation of the
contexts of production and reception, applying the relevant details to the demands of the
question. They gave a balanced discussion of both texts and key points were explored in an
integrated manner. Lower band answers referred to contextual details but did not always
apply them to the demands of the question. They also found it difficult to make a wide
range of comparisons between the two texts.
Here is an extract from an answer that was awarded a Band 4 mark at AO3.
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Examiner Comments

This candidate has demonstrated sound contextual knowledge, but it is
sometimes tacked on to the discussion, instead of being applied to the
demands of the question. Comparisons are made between the texts, but not in
an integrated fashion.

Examiner Tip

Make sure that contextual details are relevant to the
question and linked closely to the texts.
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Fourth Example
This is an extract from an answer that scored full marks at AO3.
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Examiner Comments

The candidate has demonstrated a consistently detailed
and comparative approach to the task. S/he has analysed,
evaluated and made incisive observations in an integrated and
articulate manner.

Examiner Tip

Select contextual material according to the demands of
the question and try to link it to appropriate linguistic
and generic features.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:

•

Think about the positioning of the audience of the unseen text, rather than making
generalized comments about age or gender.

•

Explore the effects created by linguistic or literary features.

•

When reading through the unseen text, try to decide on the central theme (or idea) and
use this as a basis for analysing the various techniques that a writer uses to convey his/
her message.

•

When answering the Section B question, try to use a wide range of linguistic
terminology.

•

When discussing plays, analyse the effects created by dramatic features (e.g.
characterization, dialogue, stagecraft, and set).

•

When discussing poetry, analyse the effects created by poetic features (e.g. form,
rhyme, rhythm, imagery, voice).

•

Make sure that contextual references are relevant to the question and closely linked to
the texts.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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