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Introduction
This unit comprises the examined component of A2 Language and Literature. Students are
expected to apply their skills and knowledge of literary and linguistic concepts gained in the AS
units, as well as wider reading, to explore varieties of language and literature. They need to
synthesise their learning and make observations about how language works across a spectrum
of written and spoken production. They choose one of four topic areas and answer two
corresponding questions: one on an unseen extract in Section A and one on two prepared texts in
Section B.
SECTION A involves the analysis of one unseen extract. Candidates are expected to present a
continuous commentary on the writer's or speaker's choice of structure, form and language and
draw conclusions on attitudes, values and ideas conveyed in the text.
SECTION B assesses candidates' knowledge of the contribution made by contextual factors to
the understanding of either two chosen drama texts or two chosen poetry texts. Students are
expected to compare writers' use of linguistic and literary devices.
Overall, the quality of responses was strong. Candidates were well prepared for both sections
of the paper with the best demonstrating an integrated approach which helped them to tackle
the unseen with understanding and confidence and explore interesting and original concepts in
relation to their set texts. Less assured candidates tended to be either focused on the literature
OR language element and adhered to a more regimented structure dealing with each feature of
each text separately. Candidates often tended to veer more towards linguistic terminology in
Question 1 and more towards literary terminology in Section B.
From a practical point of view, candidates must remember to answer both questions relating to
their choice of topic (e.g. Family Relationships): some students answered on one topic in Section
A and a different topic in Section B, others attempted to answer a particular Section B question
with texts from a different topic, and there were a few who ignored the question completely
and wrote about their topic regardless of the frame of the question. The paper is designed to
help students to prepare themselves efficiently: they will have been studying a variety of texts
relating to a chosen topic and this encourages them to focus on a range of relevant features,
contexts and ideas; they should also save time and unnecessary stress by going straight to the
relevant unseen passage at the beginning of the examination instead of reading through all four
passages.
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Section A
This question required candidates to write an extended critical analysis of an unseen extract
corresponding to their choice of topic (A Sense of Place, The Individual in Society, Love and Loss
or Family Relationships). A maximum of 10 marks at AO1 and 30 marks at AO2 were available.
Family Relationships proved to be the most popular topic choice (probably because of the drama
texts available in Section B), whilst A Sense of Place was the least popular.
All four extracts allowed for good differentiation and candidates managed to identify and discuss
a wide range of features. In general, students had obviously been well taught and had a good
understanding of the two AOs. Most candidates produced at least competent analyses of their
chosen piece of unseen prose and high-scoring students offered some outstanding insight into the
subtleties of their chosen text, teasing out the less obvious attitudes and values, and relating the
text to their expectations of its genre.
Candidates seemed to enjoy responding to the Joan Wyndham and Nellie Weeton passages in
particular. These two texts gave students the opportunity to engage with the language in some
depth and the attitudes and values seemed to be most accessible to them. Whilst some responses
to the Derby Day extract showed an appreciation of cultural contrasts there were many answers
that did not fully grasp its perspective. Surprisingly, the same was the case with Pankhurst's
speech: the features of the speech were generally analysed but the attitudes and values were
often dealt with in a superficial way; very few answers gave consideration to the American
setting of the speech.
Inevitably there were purely descriptive answers which showed general understanding of the
content but did not examine the writer's style or technique in any great depth. A proportion of
students could apply both linguistic and literary terminology quite sensibly but made very little
attempt to comment on the effects created by the techniques. They tended to describe rather
than analyse details: for example, the simile of the pomegranates in Love and Loss, which was
often noted but only occasionally explored for what it showed about Joan’s feelings for Rupert.
As well as identifying features of the text and giving an example, students need to comment
on what that example or feature conveys to a reader. Sometimes candidates would produce a
list of linguistic terms without explaining their particular significance to the text. On occasions
there was too much importance placed on historical context (catered for in Section B of course),
resulting in rather fruitless paraphrase. Candidates are advised to focus on genre, purpose and
audience for this question.

Section B
Students found the combination of the three AOs challenging and few could meet all three at
a similar level. Surprisingly for a Language and Literature exam, it was the linguistic aspect of
AO1 that was most often minimally treated, except for Betrayal and A Doll's House. A significant
minority of candidates are producing literature-style answers, or answers which are sometimes
quite sophisticated in their knowledge of plots and characters but display little evidence of the
linguistic features that underpin those elements. Candidates need to ensure that they present
fluent and relevant responses to the questions, addressing key terms as fully as possible and
exploring a wide range of ideas and features in a flexible manner. Some centres seemed to have
insisted on very regimented structures to the responses and these hampered the candidates with
less flair. They religiously included all the points they had been 'instructed' to include, some of
which did not directly relate to the question. Introductory paragraphs need attention: many were
brief, mainly rehearsing the words of the question, with no clear sense of direction or intention
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presented for the examiner. About one third of the responses to 'critically compare' were
structured as a series of paragraphs examining each writer alternately, with just a comparative
connecting word (e.g. 'similarly', 'conversely', 'also', 'however'), without taking this comparative
link any further. Some lower band answers chose to examine the two texts separately and then
conclude with a paragraph of comparative points.
A significant number of drama answers lost marks for AO2 because they discussed characters
but neglected to analyse other genre features (such as staging) and therefore limited their
exploration of values and attitudes. They tended to look at the texts from a purely 'mechanical'
standpoint and failed to display any engagement, let alone enjoyment. Many poetry responses
tended to focus on meaning and content, rather than form and style. A few answers looked only
at two poems, thus failing to examine the ideas in a broad way or consider readers' experiences
and expectations.
The contextual element of AO3 was less often tagged on at the start or end of the response.
However, it was also often treated briefly in passing, and frequently the majority of the
references were to the writer’s biography, rather than to the period/literary/performance
contexts. The reception of texts was often just referred to as a passing comment: for example,
a brief personal response or some assertion about 21stcentury audiences (e.g. 'nowadays
people don’t mind taboo language'); or a general point about contemporary audiences for
the selected writers ('in those days people were more religious', 'in those days women had
no rights') with little precise illustrative information. There were some particularly strong
answers on Translations and Stuff Happens from candidates who were very engaged with the
rich contexts of each play. Similarly, A Doll's House and All My Sons elicited plenty of thoughtful
and thorough comparisons of these two plays' various contextual factors. Those answers which
integrated the context into the discussion of language, form and effect produced very fluent,
readable answers. There were some thoughtful discussions of production history and how this
has influenced our view of the plays: for example, the chronology of Betrayal was originally seen
by some as gimmicky; it is now seen as a strength. Overall, comparison was the element that was
most often absent or minimal: candidates often “compared” simply by a short link as they moved
between texts: for example, “This poet does something different in his/her poems.....”, or “In
contrast, .....”). This led to many quite competent answers (in terms of accounts of the text)
being marked lower in AO3 than in the other two AOs. This was a particular problem with the
poetry texts.
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Question 1
General observations on responses to each topic area:

A Sense of Place
The Hippolyte Taine passage proved to be a challenge to a number of candidates. Many
candidates were able to identify the main generic features but were not clear about whether
the piece had been intended for an English speaking audience in France or whether it was a
translation. Most answers focused on the treatment of the poor, with a number of answers
distinguishing between the observational nature of the writing and the attitudes and values
beneath the surface. However, few candidates analysed the descriptiveness of the passage in
any depth. Lower band answers managed to identify techniques used by the writer but were less
able to understand the values within the text. On the other hand, high-scoring answers analysed
the structuring of the piece, contrasting the rural setting of the event with the nature of the
crowd and tracing the writer’s changing attitudes. Most candidates were able to discover a wide
range of literary and linguistic features but only the higher band responses related them to the
writer's attitudes and values.

The Individual in Society
The extract from Emmeline Pankhurst's speech to an audience of American women gave
candidates an opportunity to explore the effects created by traditional speech-making strategies.
High-scoring students brought a wide range of their own reading to bear on the attitudes in
the speech, as well as displaying confidence with the genre features. Most answers focused on
repetition, the term “militant”, sentence lengths, and the use of “we”. A large number noted
the two metaphors of the babies and the omelette but few chose to analyse these in any depth.
Most answers ignored the American context.

Love and Loss
Most students seem to have enjoyed this passage and found plenty to say about values and
attitudes. Many had some grasp of the context of the Second World War and were able to use
this to help them notice details (e.g. on rationing). The passage leant itself to a good variety of
analysis, with plenty of appropriate terminology being applied, especially with regard to register
and lexis. Quite a few answers explored the characterisation of Rupert: they were split between
those who found him “manipulative” and unfair to Joan, and those who felt that the attraction
was mutual and he was merely a cheerful lad about her age, whose remarks were typical of an
affectionate relationship. This depended on how they read the “voice” and tone of the direct
speech. A key point about terminology was the frequent reference to Rupert’s conversation as
“reported speech”; well-informed students noted that Joan quotes direct speech for Rupert,
while reporting her own in summary, and observed that this showed her desire to capture the
moment and remember everything he had said to her. Many answers were quite mature (and
some rather censorious) in their view of Joan’s infatuation. Discerning students discussed the
ideas implied by the juxtaposition of “transcendent and satisfying” with “this bloody awful
life”. The best answers were able to discuss Wyndham’s idiolect with a clear-sighted view of the
attitudes to love and sex during the war. A number speculated on the possible audiences for the
diary and the extent to which there were several potential readerships. Candidates had some
difficulty with class distinctions: the use of colloquialisms such as “damn well” led some to label
Rupert as “lower class”, and only a few recognised that an eighteen year-old girl with a share in
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an art studio was almost certainly middle to upper class in background. Only a few candidates
really saw the humour in the passage. Because this piece was under the heading of Love and
Loss, some candidates managed to find something to say about loss: the loss of Joan’s aspirations
to be an artist, her loss of freedom and the loss of Rupert for a week.

Family Relationships
This was the most popular topic. Responses ranged from straightforward description of the story
to highly perceptive accounts of how Nellie Weeton had “coded” her message, given what was
unsaid between herself and the addressee, whom she clearly knew very well and who would
probably be able to read between the lines. Higher band answers explored the tone and register
of the text and made interesting links with expectations associated with social class. Candidates
were able to label features with appropriate technical terms but many made little attempt to
deduce the underlying values and attitudes, beyond the obvious ones that Nellie appears pleased
with the situation, and with Mrs Pedder in particular. Students sometimes focused for too long
on the lengths and order of paragraphs but neglected to analyse the effects of structure in any
depth. There was also a tendency to spend some time listing what wasn’t there: for example, a
lack of address to Nellie’s friend and a lack of signature. By taking note of the blurb at the top
of the page (“an extract from a letter”) students would have saved themselves valuable time and
space. Many candidates referred to the 'archaic' language used and then cited examples such as
'seldom' and 'amiable' and many other words that are not archaic.
At AO1 successful responses were fluently-written and used embedded quotations to good effect.
They confidently identified a wide range of linguistic and literary features, and were able to
show how writers had used them to convey attitudes, values and ideas. Lower band answers
identified linguistic or literary features but did not often apply them to an analysis of the writer's
technique.
At AO2 successful responses explored a wide range of linguistic, literary and structural features.
Higher band students discussed writers' attitudes and values confidently and supported
observations with appropriate exemplification. They showed evidence of independent thinking by
offering perceptive insights. The most effective answers were written in a fluent, concise style
and quotations were usually short, focused and smoothly embedded in the commentary. Lower
band answers managed to identify a limited range of relevant attitudes and values but tended
to work through the passages chronologically. This approach often resulted in a descriptive
discussion of the content.
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Here is an answer that was awarded a Band 1 score for AO1.

Examiner Comments
This answer shows an awareness of linguistic features but tends
to be descriptive, rather than analytical. The candidate writes
with clarity but there are lapses in expression.

Examiner Tip
Having identified a linguistic or literary feature,
explain why a writer might have used it.
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This answer was awarded full marks for AO2.

Examiner Comments
The candidate analyses attitudes and values in a fluent,
sophisticated manner. S/he recognises elements of
humour. Appropriate quotations are embedded in an
integrated discussion of language and structure.

Examiner Tip
Consider the tone of the passage and use that as
an opportunity for analysing literary and linguistic
techniques, as well as attitudes and values.
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Here is an answer that scored full marks for AO1.

Examiner Comments
This answer discusses the text in a controlled,
confident and fluent manner. The candidate
has adopted an integrated approach and has
employed a wide range of appropriate terminology.
Linguistic features have been linked to attitudes
and values in a sophisticated way.

Examiner Tip
Try to examine a variety of linguistic and literary
features in your discussion. Use integrated
quotations to support observations.
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This response falls into the mid-range of achievement for AO2.

Examiner Comments
This is an inconsistent response because the candidate shows
moments of insight but not all points are developed in sufficient
depth. The discussion lacks control in places but this answer
should be rewarded for showing some appreciation of the
writer's attitudes and values.

Examiner Tip
Use planning time to note the ways
in which writers display a variety of
attitudes values and ideas.
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Question 2
A Sense of Place
This was the least popular topic. In general, the contextual knowledge of these texts was
secure but the analysis of form and techniques varied. Only a few answered on the poetry texts:
responses tended to focus on a description of the sense of place, although there were some very
cogent discussions of Betjeman’s views of the modern world and how a sense of place was being
eroded by progress; comments on Hardy tended to ignore the variety of ways in which his poems
presented images of the world.
A number of candidates didn't explore the idea of 'places' in conflict with the rest of the world,
rather they looked at characters or voices. Several answers simply ignored the question and
discussed the two plays in terms of presentation of place with no reference to conflict. Some
drama answers were able to find excellent parallels between Friel and Hare in terms of character
function, although very few discussed the euphemistic nature of political speech in either
play. Candidates seemed more confident in answering on Translations and were able to identify
literary and linguistic techniques. However, a considerable number had difficulty applying their
knowledge of context to the question, choosing to discuss the historical conflict between Ireland
and England at the expense of considering Baile Beag in relation to the wider world. Whilst
the majority of answers showed a detailed knowledge of the staging of Translations, The Stuff
Happens responses were generally less secure with some confusion about the theatricality of
the text; a number of candidates referred to it as being real. However, higher band answers did
consider the effect of the staging and demonstrated secure knowledge of political and historical
contexts. Some candidates padded their answers with quotations from critics that were not
especially relevant and did not help them to answer the question.
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There is a maximum of 10 marks available for AO2 and successful responses were able to show
a good appreciation of possibilities offered by dramatic and poetic forms, make sophisticated
comments about structure, and analyse language effectively. This extract is from a middle band
answer for AO2.

Examiner Comments
This answer demonstrates secure knowledge of the plays but
is too descriptive. There is some acknowledgement of the
dramatic nature of these texts. Attitudes and values are alluded
to, rather than analysed.

Examiner Tip
Analyse ways in which playwrights use
dramatic devices to explore key ideas.
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Lower band answers demonstrated knowledge and understanding of texts but neglected to
provide a detailed study. The following extract is taken from an answer which was placed in the
bottom band for all three AOs.
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Examiner Comments
Despite acknowledging the key terms of the question, the student
has only provided a descriptive account of the characters. There is no
linguistic analysis of the texts and there is limited reference to context.

Examiner Tip
Move beyond characters to discuss
other relevant generic features.

Question 3
The Individual and Society
Drama was also more popular than poetry for this topic. The frame of the question provided
candidates with a great deal of scope and choice in the individuals which they selected to write
about, and there was pleasing engagement with the texts, demonstrating appreciation and informed
understanding. There tended to be better treatment of the Shakespeare than the Shaffer in most
cases: candidates offered interesting readings of Othello’s own desire to conform to social norms,
being unable to achieve this and forced into rebelling; others examined ways in which Iago and
Desdemona challenge social expectations; there were also a number of really engaged readings of
Dysart's situation in Equus, which offered an opportunity to explore the play's psychological context.
Although most of these responses were significantly more focused on the key terms than in Question
2, there was limited awareness of the dramatists’ crafting, especially in relation to Equus, where
golden opportunities were lost (for example, Alan’s horseback charge against the materialistic
products of the 70s). In relation to Othello, there were few references to genre, with iambic
pentameter and soliloquy given a nodding acquaintance but with limited analysis of either.
The best poetry answers considered Eliot, Gunn and Hughes as challenging the poetic/literary norms
of the previous/current generation: for example, some considered Prufrock’s lack of courage as a
failed attempt at challenging society; verse form and techniques were seen as a challenge in style
and mode; some looked at the whole of The Wasteland as a cultural challenge; Gunn’s homosexuality
was often cited but it was the 'motorcyclist' poems that gave the richest potential for exploration
of the question; Hughes was least well applied to the question – there were very few references to
Jaguar, for example, and even where a suggestion that Wind could be seen as Hughes presenting
nature as a challenge to society, the student found it hard to formulate a clear argument; however,
one potentially effective response looked at The Horses as a challenge to orthodox Christian views of
the world.
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This answer was awarded a top band mark for AO3.

Examiner Comments
The candidate has adopted an integrated approach in analysing both texts, comparing them in a
coherent manner and referring to a variety of contextual details.
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This is an extract from an answer that was placed in the middle band for AO1.

Examiner Comments
There is an attempt to answer the question but the approach
is inconsistent. The discussion is fluent but there is a lack of
linguistic terms. Key points need to be developed fully.

Examiner Tip
Select textual references carefully in order to
present a convincing discussion.
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Question 4
Love and Loss
This was a popular choice of topic and there were many high-scoring answers here. All text
choices drew quite heavily on contextual issues, higher band answers drawing well on changing
genre conventions and expectations, whilst lower band candidates relied on descriptive
biographical information. So long as students of the drama texts remembered to discuss the
reverse chronology of Betrayal, and to explore the narrative framing of The Glass Menagerie
through Tom and Williams’s other stylistic stage devices, this was a gift of question. The
contrasts between these two plays are clear in terms of staging and dialogue, as well as
underlying values, however, there was a tendency to dwell on Jim/Laura in The Glass Menagerie
at the expense of looking at the play as a whole. Also, the autobiographical element of this
play tended to drown out the effect of the Depression in America which, when discussed, was
helpful for examining the strain caused by economic hardship, and exploring the representation
of Amanda’s youth. The highest-scoring students chose to contrast the economic context
of Williams's play with the middle class affluence of Betrayal - some pointed out how these
relationships seemed to have suffered from a lack of value in the midst of the materialistic
nature of society.
For those who had studied the poetry, Marvell’s To His Coy Mistress was a gift for this question.
Others looked at Donne’s The Sun Rising and/or The Good Morrow and/or A Valediction Forbidding
Mourning. For Plath, nearly every answer dwelt at length on Daddy: while some students wrote
well on this, and it was useful for AO1, there was frequent really surprising vagueness about
Plath’s father and childhood. In addition, many accounts of this poem were rather weak and
limited in coverage. Plath’s poems about her children, especially You’re and sometimes Morning
Song were generally better explored, although again students seemed surprisingly to have only
partial insights and knowledge rather than a thorough grounding in these texts. The rich imagery
of these poems, for example, was often only minimally explored.
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This answer was placed in the bottom band for all three AOs.

Examiner Comments
Meaning is not always expressed clearly. Basic
contextual references are made they do not illuminate
the texts in any way. Not all comments are relevant to
the theme of love and loss.

Examiner Tip
Check that key points are expressed clearly.
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This is an extract from an answer placed in the top band for all three AOs.

Examiner Comments
The candidate has produced an articulate, confident and integrated answer,
employing a wide range of sophisticated terminology. This answer takes an incisive
and evaluative approach, recognising the poetic aspects of the texts. A wide range
of contextual factors are analysed and evaluated in an effective and convincing
manner.

Question 5
Family Relationships
This was the most popular topic option and the majority of answers were on the drama texts.
The best drew excellent contextual and structural parallels between the plays, although some
lost sight of the question by embarking on unassimilated discussions of Greek tragedy. There
was also a tendency to discuss the characters as real people; candidates were clearly engaged
by the issues in the plays but were not always able to keep a critical distance. Some answers
only discussed conflict in relationships with no reference to appearance and reality. Those that
did engage with the specifics of the question were able to discuss staging and characterisation
in a holistic fashion. The best answers recognised the homage that Miller had paid to Ibsen in
All My Sons, addressing literary context as a result and concluding that Ibsen was the master
out of the two. Some suggested that Miller's play is more time-limited and culture-specific than
A Doll's House, which deals with more universal issues of male-female relations or, more widely,
the power dynamics of most human relationships. The main cause for concern with many
answers was the focus on character-based discussions and the thinness of context for many.
However, where candidates looked at the use of setting, the structures and other dramatic
devices, there was much to say. Some candidates drew interesting links between the use of
props (e.g. trees) in both plays, whilst others explored the skilful employment of the single set
as a means of establishing the contrast between appearance and reality. Language in Ibsen was
tackled effectively, especially Torvald’s pet names for Nora. However, there was a tendency to
simplify All My Sons: the complexity of the play, especially the treatment of the Chris-Joe Keller
relationship and significance of Chris’s experiences in the battlefield, was often missed.
As with a number of poetry answers for the other topic options, there was a tendency to launch
into a response without looking in detail at the demands of the question and, again, not always
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offering a sense of the whole of the work in which an analytical, evaluative response could be
placed. Candidates obviously responded to the Wife of Bath's voice and attitudes, and enjoyed
the different voices in Harrison's poems, but needed to draw upon the poetic features in order
to demonstrate a critical evaluation. Lower band answers avoided examination of contexts
in Chaucer's text but recognised Harrison's references to class issues. A few responses - which
should have gained higher marks because of their analytical arguments - focused on the conflict
between appearance and reality in a variety of situations (e.g. old age, education,the class
system) but skirted round the actual focus of the question and the umbrella topic of Family
Relationships.
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This answer achieved a top band score in all three AOs.

Examiner Comments
A fluent and sophisticated response, which has a very strong
sense of genre. Linguistic, literary and contextual features
are effortlessly combined. A wide range of contexts are
identified and evaluated in support of a convincing argument.

Examiner Tip
In order to gain maximum marks for AO3,
make sure all key contextual observations
are developed fully.
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This answer scored highly in AO2 and AO3 but was placed in the middle band for AO1.

Examiner Comments
This is a fluent answer which has the key concerns of the
question firmly in mind. A strong appreciation of context
supports a confident discussion. Unfortunately, marks have been
lost for AO1 because of an absence of appropriate linguistic and
literary terminology.

Examiner Tip
Make sure that a wide variety of
appropriate linguistic and literary
terminology is employed.
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To avoid unnecessary stress and time-wasting, candidates should stick to the same topic choice
for both sections.
Candidates need to avoid feature spotting by adopting a more integrated approach – linking
terminology to attitudes, values and ideas.
Candidates should organise their discussions around key aspects of the unseen texts, rather than
present a chronological commentary.
Candidates need to analyse aspects of genre in greater detail, develop detailed knowledge of a
wide range of contextual factors, give equal weight to both of their chosen texts and explore and
analyse a variety of relationships between texts.

Grade Boundaries
Grade
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0
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