Our Getting Ready To Teach training looks at how the new specifications
can be delivered in the classroom.
This is the presentation used in our events and there are embedded notes that
will talk you through the specification content and assessment and will tell you
what other documents you will need to access along the way. The presentation
will go through:
•

The structure, content and assessment of the new qualifications

•

The support available to guide you through the changes

•

Possible teaching and delivery strategies, including co-teaching AS and A
level

•

New topics for Theme 1 and Theme 2, and some activities to support
teaching and delivery of these themes.

There are page references to the specification and sample assessments
throughout this presentation so make sure you have these to hand.
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To start, here’s an overview of the new specification.

The new specification is structured into four themes. These themes are
designed to enable students to build on their knowledge and understanding as
they progress through the course. As well as supporting students through the
course of study, this also becomes a useful revision tool and preparation for
linear exams as students are revisiting and building on prior knowledge. The
first two themes are the same in the AS and A level to support co-teaching
these qualifications – we’ll focus on what co-teachability means for you and
your students later on.
Building on a popular aspect in our current specification, the new course has a
global focus in Theme 4. This is an engaging topic for students and has plenty
of opportunities for bringing in up-to-date and exciting contexts into the
classroom. Another feature we have developed from our current course is that
all our assessments are based on real business contexts and case studies.
Theme 4 is particularly exciting in this respect.
We understand that some students can find A level a bit repetitive early on in
the course if they have done GCSE business. To address this, we’ve started the
course with some ‘big’ topics that really engage students, like marketing, to get
students into the subject from the very beginning. This approach moves the
subject on for these students without leaving behind those students who are
new to the subject.
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Our research with universities told us that skills for progression were an essential part of
A level and they advised us to focus on transferable skills development, namely extended
writing, quantitative skills and independent research and reading, which are seen as vital
for university preparation. The pre-released context supports the development of these
skills – more on this later.
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Here are the four themes.

Theme 1 looks at marketing and people, while Theme 2 focuses on business
activities, including finance and business operations. These themes have the
same content in both the AS and A level qualification.
Theme 3 builds on the content in Theme 2, exploring business decisions and
strategy. Theme 4 has a global focus and builds on Theme 1 content.
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Here is a summary of the AS course.

There are two externally examined papers for the AS qualification; Theme 1 is
assessed in Paper 1 and Theme 2 is assessed in Paper 2. In each paper, the
final question (Section C) asks students to make connections across both
themes. For example, turn to page 17 in the AS sample assessment. In this
example, question 3 asks students to evaluate how the finances of a business
(a concept in Theme 2) is impacted by using a pricing strategy (a Theme 1
concept).
The content for Theme 1 and Theme 2 is the same for the AS and A level
qualifications. This means that even though the AS and A level qualifications are
separate, you can co-teach them – more on this later.
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Here is a summary of the A level course.

There are three externally examined papers for the A level qualification; Theme
1 and Theme 4 are assessed in Paper 1, Theme 2 and Theme 3 are assessed in
Paper 2, and paper 3 assesses content from across the entire course, bringing
all the concepts together. Paper 3 has a pre-released context which will be
made available to centres in November (6 months before the exam) to enable
you to use this context in the classroom – more on this later.

6

A new requirement for all new Business A levels is quantitative skills.

All awarding organisations will assess these quantitative skills in their new
courses. The assessment of these skills will include at least Level 2
mathematical skills and will account for a minimum of 10% of the total marks in
both the AS and A level.
Students will already be familiar with most of these skills through their study of
GCSE Maths and it is important to demonstrate how these mathematical skills
are relevant to real-life business practice. We’ll look at how we have approached
quantitative skills in our specification later on.
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Before we go through the new course in more detail, we are going to introduce
the range of support we have available.
All of these support materials available FREE on our website, all of which can be
accessed from this page:
http://qualifications.pearson.com/en/qualifications/edexcel-a-levels/business2015/teaching-support.html
•

Our Getting Started Guide provides an overview of the new AS and A level
specifications to help you get to grips with the changes to content and
assessment, and to help you understand what these changes mean for you
and your students. The guide includes suggested teaching and learning
approaches for each theme in the specifications.

•

Editable course planners can be adapted to fit your timetabling and staffing
arrangements. There is a thematic course planner which broadly follows
the order in which content is set out in the specification and is designed to
support those planning to co-teach AS and A level. The integrated course
planner is a suggested approach for those intending not to co-teach the AS
level qualification.

•

Whether you’re thinking of staying with or switching to Pearson Edexcel for
the 2015 AS and A level Business specifications, Specification Mapping
documents are easy reference guides to help you identify key comparisons
and differences between the 2008 and 2015 specifications.

•

Suggested activities and teaching points are included in an editable scheme
of work to support you in planning to teach the new course.
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•

Our options evenings materials will help you discuss the new AS and A Level
Business specification with students and parents, and explore the different pathways
and careers our qualification can provide.

•

Exemplar student work and examiner commentaries will support you in
understanding the standard. The student work has been generated by A level leavers
trialling the new assessments. We are also working on specimen papers so you will
have a set of A level papers to use as mocks when you start teaching in September.

•

Make the most of our free ResultsPlus service for tracking your students’ progress.
ResultsPlus is a free online results analysis tool for teachers that gives you a detailed
breakdown of your students’ performance in Edexcel exams. Widely used by teachers
across the country, ResultsPlus provides the most detailed analysis available of your
students’ performance and helps you to identify topics and skills where your students
could benefit from further learning, helping them gain a deeper understanding of their
subject. You can find out more about ResultsPlus here:
http://qualifications.pearson.com/en/support/Services/ResultsPlus.html

•

We are also launching our examWizard service for A level Business. examWizard is a
free online resource for teachers containing a huge bank of past paper questions and
support materials to help you create your own mock exams and tests. Find out more
here:
http://qualifications.pearson.com/en/support/Services/examwizard.html

Our national training programme of events will continue to provide you with training
solutions when you start teaching the new specification in 2015. Watch out for support
with Themes 3 and 4 as well as training for mocks marking in 2016. See all our events
here:
http://qualifications.pearson.com/en/support/training-from-pearson-uk.html
And of course our subject advisor for business, Colin Leith, is always here to help.
Colin’s contact details can be found towards the end of this presentation.
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This is the main AS and A level Business subject page.

All of the free support materials are available to download from the Business
pages of our website. To find this page, go to Qualifications, A levels, Business.
Here’s the link:
http://qualifications.pearson.com/en/qualifications/edexcel-a-levels/business2015.html
•

Choose the “Specification” tab to download copies of the specification and
sample assessment materials, summary information about the reforms and
introduction to the course. Scroll down to find contact information for Colin,
links to our subject community and subject pages.

•

The “Course materials” tab is the place to access all the documents.

•

The “Teaching support” tab gives you a clear overview of all the support we
have available.

•

The “Training and events” tab provides a quick link to the training events we
have on offer.
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We are also working with publishers on endorsed resources.

However, it is not necessary to purchase endorsed resources to deliver our new
qualification.
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Here is a summary of the publishers we are working with.

If you would like to find out more about these resources, please view the
leaflets we have included on our website as part of these training materials.
Please follow the links in the leaflets to find out more.
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Earlier, we said that we have designed our AS and A level qualifications
to be co-teachable.
We’re now going to look at co-teachability in more detail. If you have any
questions about co-teaching the AS and A level, have a look at our training
FAQs which are available on our website as part of these training materials.
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First, here is a summary of the regulatory changes to AS and A level
from 2015.
AS and A levels have been decoupled, which means that the AS qualification will
no longer ‘count towards’ the A level grade. Students can still take AS
assessments and progress to A level, but they will need to sit all three A level
papers at the end of the course to achieve an A level grade.
We have designed our specification to be co-teachable so you continue to offer
your students an AS qualification and enable them to progress to the
full A level.
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As an AS grade no longer counts towards an A level grade, why offer
AS?
Some students may wish to supplement a three A level programme of study
with an additional AS in Business. This may be important to your students as it
will continue to provide them with breadth of study. Alternatively, some
students might start four A levels, knowing they will ‘drop down’ to three A
levels in year 2. In this scenario, they may wish to postpone their decision until
they have taken one or more AS qualifications and seen the results. Students
who unexpectedly leave the course after the first year will have an AS
qualification.
Starting with the AS content gives a focus for Year 12 study and taking an AS
qualification at the end of Year 12 could provide a useful way of tracking
student progress at the end of the first year.
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If you plan to offer students the AS qualification you might decide to coteach AS and A level.
This means that AS and A level students will be taught in the same class in Year
12. Have a look at our suggested AS and A level (Thematic) course planner
which shows how the course could be structured for co-teaching, i.e. following
the structure of the specification:
http://qualifications.pearson.com/en/qualifications/edexcel-a-levels/business2015.coursematerials.html#filterQuery=Pearson-UK:Category%2FTeachingand-learning-materials
The skills students will learn in AS and A level are the same (for example, the
requirements within ‘assess’ and ‘evaluate’ questions are consistent) and more
complex theories are introduced in Theme 3 and Theme 4 to prepare students
for the A level assessments at the end of the course.
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Alternatively, you might decide to run separate AS and A level classes.

This would allow you to cover the themes and topics in whichever order you
like! We also have an A level course planner (Integrated) which shows how the
course could be structured for A level only on our website. This planner shows
the preferences of the writer but you could of course edit the course planner to
suit your teaching and your students.
There is more information about co-teaching in our Getting Started Guide,
available here:
http://qualifications.pearson.com/en/qualifications/edexcel-a-levels/business2015.coursematerials.html#filterQuery=Pearson-UK:Category%2FTeachingand-learning-materials
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Linear course with all exams taken at the end of the course may require
different teaching approaches.
These slides introduce some things you might like to think about – or things you
might do already! Our specification places emphasis on real businesses and real
business contexts; for example, real businesses are used in all the
assessments. From the start of the course you can introduce businesses which
students know and are engaged by. When the pre-released context is made
available in November of Year 13, you may wish to use this as a context in the
classroom or use as a basis for independent research.
The purpose of the pre-released context is to provide an engaging context
which can be used meaningfully throughout the teaching and learning, in
addition to providing a familiar context for students in the exam. The purpose is
not to get teachers or students to complete huge amounts of resources so you
can introduce the context in a way that best suits your students.
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The structure of our specification supports skills progression throughout
the course.
This thematic structure also provides opportunities for students to revise
concepts and build skills on an ongoing basis. In addition, we have integrated
quantitative skills throughout the themes so students can develop these in real
business contexts as they move through the course. In addition to the ‘business
maths’ of ratios, you could provide students with a range of data sources as
they progress.
Our Getting Started Guide provides details about the transferable skills which
can be developed through business and offers suggestions of how to incorporate
these in the teaching and learning. The Guide also provides suggestions about
how students can relate what they do in their business A level to the Extended
Project Qualification. Access the guide here:
http://qualifications.pearson.com/en/qualifications/edexcel-a-levels/business2015.coursematerials.html#filterQuery=Pearson-UK:Category%2FTeachingand-learning-materials
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We introduced earlier that we have included skills for university
progression.
As part of this, our papers have a range of extended writing questions (ranging
from 10 to 20 marks in the A level) and there will be plenty of opportunities for
students to practice their extended writing. Remember that as A levels are now
linear qualifications, all assessments are taken at the end of the course so
students develop extended writing throughout the course of study. Our research
showed that universities were keen for A level students to develop extended
writing skills, demonstrating their ability to build and sustain business
arguments.
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Our thematic structure enables students to develop knowledge and
understanding as they progress through the course.
This means that they are encouraged to reinforce concepts they have studied at
the beginning of the course later on. For example, students explore the
marketing mix in Theme 1 and explore global marketing strategy in Theme 4.
Students are introduced to finance in Theme 2 and explore ratio analysis and
investment appraisal as part of business decision making in Theme 3. This
supports continuous progression throughout the whole A level course of study.
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This slide summarises the weightings of each assessment objective in
our AS and A level assessments.
AS and A level assessments are set at a different level of demand, which is
reflected in the weightings. We have a greater weighting on knowledge and
understanding (AO1) in AS and a greater weighting on analysis and evaluation
(AO4) in the A level.
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AO1 focuses on knowledge and understanding.

This includes demonstrating knowledge and understanding of facts and
concepts, and identification of key points.
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AO2 focuses on application.

This includes demonstrating knowledge and understanding in familiar and
unfamiliar business contexts; for example the use of data and extracts, using
business examples to illustrate points, performing calculations and using
diagrams.
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AO3 focuses on analysis.

This includes selecting and applying theories and concepts to explain points,
identifying and explaining causes and consequences, and chains of reasoning.
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AO4 focuses on evaluation.

This includes demonstrating awareness of different viewpoints, showing
balance, questioning the validity of assumptions and quality of evidence,
making informed judgements, and proposing solution and making
recommendations.
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We introduced the new quantitative skills requirements earlier.

Now we’re going to focus more on how the quantitative skills have been
addressed in our specification. Where appropriate, the quantitative skills have
been included within the specified content in each theme of the specification.
Have a look at page 55 of the Getting Started Guide for a table which
captures the direct references to the quantitative skills within the specification
content and makes suggestions of where these skills may be further developed
through application to wider business contexts. These examples are not
exhaustive and there are opportunities for students to develop these skills
throughout the specification content – students should be encouraged to
practise and apply these skills throughout each theme.
The skills can also be developed through the use of stimulus material and case
studies, providing opportunities for students to apply a range of quantitative
skills to analyse real business cases. This stimulus material should take the
form of both qualitative and quantitative business information.
We’ve approached the assessment of quantitative skills in two main ways: 1) as
standalone ‘calculate’ or ‘illustrate’ questions and 2) within extended questions.
You can see some examples of these approaches in our sample assessments.
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1. To see an illustrate question, open the AS sample assessment materials and see
Paper 1 Q1c on p8; see p20 for the mark scheme
2. To see a calculate question, open the AS sample assessment materials and see
Paper 2 Q1c on p39; see p51 for the mark scheme
3. To see an example of quantitative skills being assessed within an extended answer
question, open the A level sample assessment materials and see Paper 1 Q2e
on p20; see p34 for the mark scheme.
In this last example, you’ll see that the mark scheme clearly shows which quantitative
skills are being assessed, the number of marks allocated to quantitative skills in the
question (in this example, 4/20 marks are for quantitative skills) and indicative content
for the quantitative skills marks. In each series (AS and A level) at least 10% of the
overall marks will be accounted for by the assessment of these skills.
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As we introduced earlier, there are two exam papers for AS.

These two papers draw on content across the full AS course, with Paper 1
focusing more on marketing and people from Theme 1 and Paper 2 focusing
more on business activities from Theme 2.
Each paper is structured in three sections and each section is based on stimulus
material. This means that all of the questions are based on stimulus material,
underpinning the importance of the application of knowledge and understanding
to a range of business contexts.
The final question on each paper is an extended writing question worth 20
marks. This question will require students to make connections across Theme 1
and Theme 2. For example, in this sample question, the student is evaluating
the likely impact on finances (from Theme 2) of using a pricing strategy
(from Theme 1).
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Let’s look at the AS sample assessments in more detail.

You’ll see that Paper 1 and Paper 2 have a consistent structure. The papers
have three sections; Section A and Section B comprise a mix of short answer
(define, calculate or illustrate and explain) and extended questions (assess),
which are based on extracts. The structure of Section A and Section B is also
consistent.
Section C comprises one extended writing question (evaluate).
A taxonomy for business has been defined and will be applied consistently to
ensure students are rewarded for demonstrating the appropriate skills for the
subject. Careful consideration has been given to the taxonomies associated with
particular question types to ensure that assessment objectives are targeted
consistently across questions. The variety of command words used has been
reduced to provide clarity and consistency in the skills business students are
expected to display in the assessments.
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Skills based mark schemes have been developed for extended open
response questions (8, 10 and 20 mark questions).
These mark schemes provide a consistent understanding of the skills and
connections between these skills for each question type and relate directly to
the taxonomies (command words) used in the papers. The bands within each
mark scheme clearly show the progression of these skills from the lower bands
to the higher bands. Focusing on the skills students are required to demonstrate
within each command word ensures that wording is clear, reduces reliance on
subjective statements such as ‘some analysis’ and reflects how teachers and
examiners describe the qualities of student work, meaning the expectations are
clear for teachers and for markers. There is a skills-based mark scheme for each
of the command words and these will be applied consistently.
This slide summarises the descriptors within ‘assess’ and ‘evaluate’ questions. It
shows that the breakdown of assessment objectives is consistent, with 10-mark
assess questions requiring a greater emphasis on analysis and evaluation than
8-mark assess questions. The next slides look at these skills in more detail.
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Assess questions require students to demonstrate knowledge and
understanding, application, analysis and evaluation.
The mark schemes for assess questions are holistic, requiring students to draw
on a range of skills when responding to the question. The answer should be in
context, include logical chains of reasoning and the evaluation should be
balanced, demonstrating awareness of competing arguments. Students are also
expected to make supported judgements.
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Evaluate questions also have holistic mark schemes.

Students are also required to demonstrate accurate and precise knowledge,
application to business contexts and logical chains of reasoning. As might be
expected, the differentiator in an ‘evaluate’ question is the evaluation required.
Here, students should use information to support their judgements,
demonstrate awareness of competing factors, present balanced judgements and
include a conclusion with a solution and/or recommendation.
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To see this in practice, have a look at the marking activity which can be
downloaded from the training materials.
This marking activity has two student responses to a 10-mark and a 20-mark
question in the AS sample assessments. It should be noted that these marks
are for guidance only – they have not been standardised so are subject to
change.
Our AS exemplar booklet includes sample student responses to all the AS
sample assessments so download these when they are available for further
guidance. You can download the booklet here:
http://qualifications.pearson.com/en/qualifications/edexcel-a-levels/business2015/teaching-support.html
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This slide summarises the A level assessment model.

There are three papers – Paper 1 assesses content from Theme 1, Paper 2
assesses content from Theme 2, and Paper 3 brings content together from
across the A level course.
To support the investigatory nature of the specification, A level Paper 3 has a
broad pre-released context which will be released in November of the previous
year, will be available on the Edexcel website and will relate to the examination
series in the following summer.
The focus is on a broad business context, such as an industry or market in
which businesses operate. The first section of the paper will focus on this broad
context and the second section will focus on at least one strand within the
context provided, such as a particular business. The purpose of the pre-released
context is to enable students to conduct independent learning and research
(which are important skills to develop for progression to university). It is an
opportunity for them to become familiar with current issues and trends, and
enable them to draw on this familiar context to respond to unfamiliar stimulus
material.
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Each section of Paper 3 will contain unseen stimulus materials and students will need to
apply their knowledge and understanding from all four themes and their understanding
of the broad context to this evidence. Through this, students will make connections
between the content and will demonstrate a holistic understanding of the subject
content. Both sections have the same structure but require students to apply their
knowledge and understanding to two different unseen contexts which have been chosen
to reflect the breadth and depth of the subject. This is not about adding a research
burden and it is not about ‘teaching the pre-release’; rather this is a context which can
be used as part of the teaching and learning.
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The same principles apply for A level as they do for AS.

You’ll see that Paper 1 and Paper 2 have a consistent structure. For A level, the
papers have two sections, comprising a mix of short answer (calculate or
illustrate and explain) and extended questions (assess and evaluate), which are
based on extracts. The structure of Section A and Section B is also consistent.
As we mentioned previously, a taxonomy for business has been defined and will
be applied consistently to ensure students are rewarded for demonstrating the
appropriate skills for the subject. The taxonomy has been applied across AS and
A level. You’ll see that the A level does not have ‘define’ questions.
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A level Paper 3 has a slightly different structure.

As we mentioned, this paper has a pre-released context and there are no short
answer questions. The paper has two sections which have a consistent structure
and use of taxonomy. Both Sections include unseen stimulus material; Section
A focuses on the broad context and Section B focuses on at least one strand
within the context provided, such as a particular business.
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You’ll see that the descriptors for ‘assess’ and ‘evaluate’ are consistent
with AS.
The approach of our assessments is to ensure that assessment objectives (AOs)
are assessed holistically rather than in isolation. Questions with a levels based
mark scheme (8, 10, 12 and 20) assess across all four AOs and include
evaluation (AO4).
‘Evaluation’ in this context comprises a number of skills and is not solely about
forming conclusions. Evaluation requires:
1. Supported judgments
2. Consideration of competing arguments
3. Balanced comparisons
4. Conclusion
Our approach is to assess across these skills, rather like a hierarchy of
evaluation, and this requires AO4 marks in both ‘assess’ and ‘evaluate’
questions. This ‘hierarchy’ shows that there are many forms of evaluation so
‘assess’ questions that do not require a conclusion are requiring students to
demonstrate the other skills within AO4.
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Here are the descriptors for each:
Assess
Assessment is balanced, wide-ranging and well contextualised and shows an awareness
of competing arguments/factors leading to a supported judgement.
Evaluate
Quantitative or qualitative information is/are used well to support judgements. A full
awareness of the validity and significance of competing arguments/factors, leading to
balanced comparisons, judgements and an effective conclusion.
For both ‘assess’ and ‘evaluate’, students are required to make evaluative comments
based on a relevant chain of reasoning in context. This is a fundamental principal of
evaluation so is used for both command words. Equally, students are required to show
an awareness of competing arguments and make judgements in the context of the
stimulus provided.
Crucially, an additional skill has been incorporated into the ‘evaluate’ descriptor, which
references the requirement for students to consider the validity and significance of
competing arguments which will enable them to form an effective conclusion. This may
manifest itself in the form of determining the extent to which something may be true or
the extent to which something may impact on the business situation identified in the
stimulus provided. As such, when responding to ‘assess’ questions students will not need
to write a conclusion to demonstrate evaluation – for example, students will be making
judgements about the extent and importance of their analytical points, possibly using
connectives such as ‘it depends’. The number of marks allocated to AO4 within the 8, 10
and 12 mark questions reflects that not all evaluative skills are covered within the
response. Assessing across the range of these evaluative skills it is important to move
away from ‘rehearsed evaluation’ that can be a feature of summaries at the end of an
evaluate question and supports students in developing evaluative skills as they progress
through the course.
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We’re now going to summarise the highlights in Theme 1 and Theme 2.

You might want to download the specification (or have your hard copy to hand)
as you work through these slides. You can also refer to the Getting Started
Guide, which includes teaching and learning ideas for each topic.
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Theme 1 introduces students to the market, explores the marketing and
people functions, and investigates entrepreneurs and business startups.
In each theme, students must cover a range of different types and sizes of
business in various sectors and environments, and consider local, national and
global contexts.
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This topic explores markets and customer wants and needs.

Issues to explore include:
•

markets are made up of buyers and sellers

•

successful businesses will be part of a market that is different in size and
character, and affected by change

•

within markets, customers have needs and wants – needs, like water, are
unavoidable but wants are different in the sense that the consumer will have
some choice about them

•

a successful product or service and therefore business will most likely benefit
from effective market research to enable the business to provide consumers
with the choices that meet their needs and wants

•

a successful business will position itself in a market in such a way as to
ensure effective sales in what may be a very competitive environment.

Highlights within this topic include an emphasis on dynamic markets and the
use of ICT.
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This topic looks at the market in more detail.

It focuses on the interaction between buyers (consumers) and sellers
(producers) and explores the factors that affect demand and supply,
determining price levels and sales. The sensitivity of demand to price changes
and changes in income provide opportunities for demonstrating quantitative
skills. New quantitative skills introduced here are price elasticity of demand and
income elasticity of demand. The emphasis in this topic is on the impact of the
market and changes in market conditions on business and should not be viewed
as a topic on economics!
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This topic explores the marketing mix and strategy.

Students will explore the appropriate nature of the marketing mix (the 4Ps –
product, promotion, price and place) for new or existing products or services.
Students will also consider how social trends may affect the marketing mix; the
Boston Matrix, the product life cycle and its related sales extension strategies,
with reference to product and promotional methods; and marketing strategies
that relate to niche, mass, business to business (B2B) or business to consumer
(B2C) marketing, and the benefits and limitations of these strategies.
Social trends are considered within each element of the marketing mix to keep
content and examples up-to-date and allow relevant/topical case studies to be
used in class. It also means students can be engaged by recent developments
in this area.
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This topic focuses on managing people.

In this section the focus is on human resource issues, with consideration of how
employees can be effectively recruited, deployed, developed and trained,
motivated, managed and led. The specific theories/theorists required are listed
in the specification – others can be used (and will be rewarded in the
assessments) for context. The specification does not require learning lots of
theories but students must understand the key principles in these areas.
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A look at entrepreneurs and leaders completes Theme 1.

This topic focuses on how people set up and succeed in operating their own
business and the constraints they might face in doing so. Students will also
consider the people skills and personal qualities that entrepreneurs will most
likely need to succeed; what drives people to set up their own business;
business objectives; and the various forms of business ownership and the
choices which typically face owners of a business.
The emphasis here is on understanding entrepreneurs and that they have
different motives and objectives. Students will also consider entrepreneurs
developing into leaders.
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This slide provides an overview of one way you might approach
planning for these new topics.
An example of planning documents, case studies and questions you might like
to use are available on our website in the training materials. The purpose of this
resource is to demonstrate an approach to building a bank of
knowledge/background information (and are not indicative of the specification
coverage). The approach taken in this resource is to identify:
•

What do students need to know? (You can use resources such as the Getting
Started Guide to help with this.)

•

What examples can you use to illustrate this (application) (You can refer to
resources such as our Scheme of Work to help)

•

What causes and consequences/linkages can you think of?

•

What evaluative points can be made?

•

How can this content be revisited later in the specification – where are the
links?

•

How will you revise this when teaching themes 3 and 4?

We hope you find these useful – if you would like to share your resources with
other centres, why not let Colin know.
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Theme 2 explores the finance and operations functions, and investigates
external influences on business.
In each theme, students must cover a range of different types and sizes of
business in various sectors and environments, and consider local, national and
global contexts.
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This topic explores how businesses can raise finance.

Students are expected to understand the distinction between internal and
external sources of finance and be able to ascertain which sources of finance
are suitable for different situations and different types of business organisation.
For example, a sole trader would not be able to access share capital because of
the legal status of the organisation. Equally, a start-up business would not be
able to sell assets or use retained profit, since the business has only just come
into existence. Students should be able to assess which source(s) of finance are
most applicable to any given situation and explain the reasons behind their
selection. More often than not there will be a range or blend of sources of
finance that the student could choose; for example, purchasing raw materials
could be financed by trade credit or an overdraft, but is unlikely to be funded
via a bank loan. Students should be able to articulate advantages and
disadvantages of various methods and sources of finance.
There are opportunities in this topic to use modern examples of external finance
which are not related to banks.
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There are quantitative skills – sales, costs and revenue, break-even and
budgets – in this topic.
This topic is also linked to the previous one in that financial planning is one
method that helps to reduce the risk of business failure. In turn, this helps to
increase the range of methods/sources of finance that the business can gain
access to and helps to minimise the disadvantages of accessing those sources
of finance, (for example, lower interest rates on a bank loan). Students will
need to know the formula for break even.
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There are more quantitative skills in this topic.

This topic considers the different ways in which profit can be measured and the
distinction between cash and profit. Students should be familiar with statements
of comprehensive income and statements of financial position. There are links in
this topic to Theme 3 (3.5.1 Interpretation of financial statements and 3.5.2
Ratio analysis). Students will need to know the key liquidity and profitability
ratios. Appendix 4 on page 53 of the A level specification details the
accounting ratios students will need to know.
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This topic looks at the management of resources within a business.

It focuses on methods of allowing the business to operate at maximum
efficiency in order to minimise the average total cost of production.
It also considers different stock control techniques with a view point towards
maximising the use of the business’s resources. Quality is also considered since
this should not fall as a consequence of improved efficiency.
Students will need to know the formula for capacity utilisation.
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Finally, this topic explore the impact of external influences on business.

This topic requires students to consider the impacts of the economy and
legislation on a business. Students are not required to have an in-depth
understanding of legislation, but should focus on the effect new laws may have
on the business. Students do not need to know the causes of inflation and
interest rate changes but need to know what effect these have on businesses.
There are also opportunities to use data here to develop quantitative skills; for
example, interpreting indices, inflation and exchange rate changes, and
understanding what these mean for businesses.
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As with Theme 1, we have provided an example planning document for
you to help you get started.
The Theme 2 planning documents, case studies and questions you might like to
use are available on our website in the training materials. The purpose of this
resource is to demonstrate an approach to building a bank of
knowledge/background information (and are not indicative of the specification
coverage).
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We’re recruiting examiners for our new specification.

If you would like to know more, please visit our website:
http://qualifications.pearson.com/en/support/support-for-you/teachers/workwith-us.html
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If you like what you see and want to know more, please register your
interest.
This will help us to keep you informed about future events and other support
available to you. Register your interest here:
http://qualifications.pearson.com/en/forms/ito-business-2015.html
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If you have any questions, have a look at our training FAQs.

You can download these from the training materials. If the answer isn’t there,
please contact Colin Leith – Colin’s details are on the next slide.

60

Please get in touch with Colin and his team if you need any further help
or support.
Colin and our online business community will ensure you receive help and
guidance from us as well as sharing ideas and information with each other. You
can sign up to receive e-newsletters from Colin to keep up-to-date with
qualification updates, and product and service news.
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