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Extended projects linked with GCE History
History offers an excellent platform from which to launch Extended Project work. There has recently been concern expressed that GCE candidates are not developing their capacities for critical thinking, synoptic understanding or intellectual curiosity (Higton et al, 2012)
. The EPQ has been praised for addressing such areas:
“The EPQ received praise for developing many of the academic skills identified as problems… Interviewees thought that one benefit of the EPQ was that it encouraged reflection across a wide range of content and issues.”  

“We’re very keen on the extended project, and very, very positive about it. We make alternate offers sometimes, we might make, say, an A*AA offer excluding the extended project, and then an A*AB offer including the extended project, and give somebody an either/or. The extended project [provides the] thinking skills that we’re interested in.” Admissions Staff, HEI, England (quoted in Higton et al, 2012) 
Guidance for supervising EPQ work based on GCE History
Successful project work depends on teaching students skills in research, analysis, evaluation and the development of argument and counter-argument. This can be done by means of a ‘taught-course basis’ for the EPQ, some of which can take place within conventional lessons, but some of which will probably also require specialist teaching. 
Such a programme should:
· Address skills development

· Critical thinking

· Skills in handling documentary sources

· Skills in academic writing

· Referencing, bibliography construction

· The conventions of a dissertation
· Explore stimulus material

· Classroom discussion and debate

· Case studies

· Extension from existing subject knowledge

· Cross-curricular exploration of themes
The Extension Criterion

Successful EPQs draw on a base of existing subject knowledge and skills but involve significant extension 

Options here include:
· Acquisition of new skills (e.g. field-work)

· Exploration of a theme using cross-curricular links (e.g. linking history with philosophy, politics, psychology, science)

· A deeper analytic study, which goes beyond the confines of the A level syllabus (e.g. questions about the nature of history or exploration of a concept such as revolution)
A student of history should demonstrate that they have extended themselves in some significant way by means of their EPQ. Extension can be achieved by moving in a number of different directions. The two most obvious directions for a student of history are to carry out a deeper, more analytic exploration of a concept which can be explored through the lens of historical research or a broader, cross-curricular exploration which involves examining, for example, political, social, philosophical or psychological aspects of the question. 
It is important that the student shows, at the outset, how their work involves significant extension beyond what they have been studying in history. The obvious place for this is in the project proposal section of the EPQ.
Analytic work
Many projects with an historical focus touch on conceptual issues, such as the nature and limits of historical explanation, the nature of historical truth, the question of how identity (personal or social) is constructed over time, the use of language within political contexts and the political and ethical elements of human interaction. These broad, philosophical themes underpin and can give depth to enquiry into specific historical episodes. So, for example, a student who has been studying the causes of the First World War could use this knowledge as a starting point for an enquiry into some of the problems with causation in historical contexts. This could involve studying the work of historians who have commented on philosophical aspects of history and historiography.

In projects such as this, the extension element would be achieved through depth: a deeper, more analytical treatment of a topic which can be found within a mainstream history curriculum would meet the requirements of the EPQ.
Another example would be a study of the Russian Revolution, which addressed itself to the character of revolution. What counts as a revolution, as opposed to a shift, or change, in a nation’s political structures? At which points is the discontinuity sufficiently severe for the change to be properly describable as ‘revolutionary’? Is there an essence to political revolutions, or should revolutionary change be thought of as belonging on a spectrum which shades into evolutionary change at one end?
Synoptic study
Exploration of ideas by means of cross-curricular study provides a promising route for EPQ studies. In many cases, this can be achieved by examining the ethical aspects of a topic.  So, for example, a study of the Suez Crisis could link to discussion of the ethics of international relations (realism and idealism). This topic could also link to issues within the psychology of conflict resolution. It is valuable to study such questions in a historically-informed context, as a counter to the tendency for questions of ethical justification to be asked in abstract, or ill-informed ways.

Philosophical enquiry can also be brought into play, either through conceptual analysis, as described above, or through examination of the limits of historical knowledge. Concepts such as fact and objectivity can themselves be made the focus of study. Is it in the nature of historical explanation to aspire towards, or even achieve, objectivity? If a concept of objective truth is found to be problematic, does this mean that there is no difference between historical justification and propaganda? Can the activities of the historian be placed on a spectrum with those of the scientists, who, so it is thought, see themselves as enquiring into an independent objective reality?
These broad questions about the limits of historical knowledge and the nature of historical explanation can be examined by means of a focussed study of specific periods of history. So, for example, a study of paradigm shifts in science could be carried out, with a view to assessing the extent to which these revolutionary shifts in thought undermine the image of science as a process which involves steady progress towards an objective truth.
Successful project proposals
Successful project proposals have the following features:
· a clear central focus
· they are drafted and re-drafted as the project proceeds
· they are linked to the student’s aspirations for future work or study

When a supervisor is considering the suitability of a proposal, good questions to ask include:
· Is there research material which can be accessed by the student?
· Is the project sustainable over a significant period of time?
· Is the project at all interesting, to the student or anyone else?
· Does the project give an opportunity for the development of a personal perspective? 
· Is there a central (controversial) issue or question the student can respond to?
Examples of project titles with a base in history
· What do the contrasting approaches of Louis XIV and Woodrow Wilson reveal about the problem of ethics in international relations?

· How much can we learn about Ancient Greek women from Greek tragedy?

· Why were some Nazi buildings so obviously neo-classical whilst others weren’t?

· How and why has our perception of the perfect female body in the western world changed?

· Can science help us to understand the witch hunts?

· How has scientific progress and ethical thinking reduced the stigma attached to mental illness?

· Is ‘Femininity’ biologically or culturally constructed?

· Should IQ results be the sole determinant of intelligence?

· A case study approach exploring the question: to what extent is objectivity possible in history? This project could focus on a single case study, or a small range of studies, where objectivity is an issue.
Structuring project work: agreeing deadlines
Once a title has been agreed, it is sensible to agree a series of deadlines for various stages of the project.
A framework for dissertations
A good model for an academic dissertation is as follows:

	Title Page
	

	Table of Contents
	

	Introduction
	In which the research question is explored

	Literature Review
	In which the main sources are reviewed, with citations and evaluation of source reliability

	Discussion
	In which the student responds to their source material with a developed line of argument and counter-argument

	Conclusion
	In which the main arguments of the dissertation are summarized

	Evaluation
	In which the student reflects on the project process, exploring strengths, weaknesses, possible extensions & lessons learned about the research process.

	Bibliography
	This should be laid out using an appropriate academic format.


Steps towards a successful dissertation
1. Begin with a mini-review of literature. Ask students to find a small number of sources and write these up, with citations and source evaluations. If the student struggles to find sources, this may indicate that there is a problem with the research question.
2. Students should then expand their research into a full review of literature.
3. Supervisors should check the literature review for plagiarism, referencing, evaluation of sources, thematic / chronological organisation (it is preferable to organise the material thematically, or chronologically, rather than reviewing individual sources one at a time).
4. The student now needs to respond to the material they have researched by writing an analytical discussion. A framework for the discussion is as follows:

· Survey of the main theoretical ideas on the topic
· Clear statement of the student’s own answer to their research question
· Creation of a supporting line of argument using objective evidence (from primary and/ or secondary research)
· Identification of counter-arguments 
· Response to counter-arguments 
5. Students should write a conclusion to their project, followed by an evaluation of the project process.
6. Students should write the introduction, abstract, table of contents and title page.
7. Allow time for re-drafting. Good projects are drafted and re-drafted to maximize relevance, clarity, flow, helpful structural division, balance and completeness.
Tips for supervisors
· Play to your strengths. When beginning work with students, you may feel more comfortable supervising projects in specific areas which you know well.

· Make use of case studies to give focus. This can be especially effective in a project exploring a historical theme, concept or issue.

· Use other sources of support – get students to do this too. If they are looking at an area you don’t know well, ask them to approach another teacher or subject expert. 

· Give students exemplars and discuss the criteria with them.

· Project work is most successful when it happens as part of a supervised process.

· It is good practice for a supervisor to keep records of student’s progress at key stages.

· Supervisors should be on the lookout constantly for articles which might help

· Students should re-visit their project proposals to see whether they are answering their question

· A supervisor may need to be directive about reading and research at the outset but aim to move to a back seat position

· Students should be encouraged to plan ahead, at least a few weeks – e.g. using the library, ordering books in, contacting experts...

· Supervisors should not take anything students submit for granted – run a plagiarism check on each project

· Getting a group together for work-in-progress sessions, guidance on bibliographies can be helpful

· Supervisors need to keep hammering home the key points about the requirements of each section 

· Give the students a chance to practise talking about their work before the viva

· Using a school VLU for submission can be helpful

� “Fit for Purpose? The view of the higher education sector, teachers and employers on the suitability of A levels” By John Higton, James Noble, Sarah Pope, Naomi Boal, Steven Ginnis, Rory Donaldson and Helen Greevy of the Ipsos MORI Social Research Institute,  April 2012  Available online at http://www.ofqual.gov.uk/files/2012-04-03-fit-for-purpose-a-levels.pdf
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