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Introduction
There were very many splendid scripts this summer and marking them was a pleasure. The 
sad part of the process were those many scripts that with a few words here and there, to 
address the actual question asked, could have been elevated by four of five marks just in a 
few sentences. 

There are a few generic points to make about the examination which might be helpful. 

Firstly, despite the obvious sense in pre-prepping research and methodology and the less-
controllable aspects of the quality of written communication, the other three elements of 
DRACQ obviously need some fast-thinking by candidates if they are going to adapt their 
knowledge and understanding to the question asked. Above all they need to recognise the 
key words.

Secondly, candidates need reminding that it is absolutely fine to take issue with the 
statement made in the question. The keywords, which should appear in the D, A and C 
sections, need definition and the contentious nature of many of the statements should not 
be allowed to disappear in a welter of case-studies which are offered without comment. 

Thirdly, it would help all students to recognise that variations in space operate at a range of 
scales. Operating at a LEDC/MEDC level is bound to be simplistic; operating at a ‘this is bad 
for Japan’ level also overlooks the variation within countries and the familiar ‘winners and 
losers’ analysis that is very much a central part of this specification. 

This report will concentrate on the introduction and the conclusion of the reports using 
one exemplar of each for each question. In most cases these come from the same scripts. 
The object is to draw attention to strengths and weaknesses of each of them in order to 
help students evaluate what makes the differences on these important sub-sections of 
the DRACQ mark scheme. Along with the analysis, it is these two sections in which pre-
preparation based on the pre-release steers can take one only so far. As commented in 
more detail elsewhere both the ‘R’ and ‘Q’ sections of the mark scheme are less subject to 
variance than others, given how much can be done before entering the examination hall. It 
should be added that both conclusion and evaluation are seldom restricted to the sections 
clearly entitled accordingly with most candidates now routinely offering on-going evaluation 
and sub-conclusions. These are obviously included in the assessment of this section. 

It is very useful to use these exemplar materials with students. There are several valuable 
exercises that centres might try.

Firstly, having provided students with the appropriate samples from this report as well 
as samples from previous reports, and having given students access to the titles of, for 
example, four introductions from four different years - simply ask them whether they can 
‘fit’ the samples to the titles. A second exercise is to ask them to identify the best and 
worst ‘bits’ of these samples, perhaps just a sentence, and also to provide a reason for their 
choice. A third and more challenging exercise is to ask them to write a sentence or two of 
their own to elevate these introductions and conclusions. Obviously both the generic and 
specific mark schemes are useful for them.
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Question 1
This was a reasonably accessible question and certainly not unexpected given the steers 
in the pre-release material. Candidates who defined ‘tectonic disaster’ correctly in their 
introductions were more consistent in their focus on loss of life and economic damage. 
Some candidates had loose definitions of tectonic event and tectonic hazard; the resulting 
discussion often drifted from the question as a result.

The best answers recognised that it is the balance of magnitude and vulnerability that 
largely controls the scale of tectonic disasters, and that there are anomalies within this 
broad relationship. A case study by case study approach that tried to identify the balance 
of factors controlling the scale of the disaster was more likely to lead to meaningful 
conclusions. Some candidates only discussed one factor per case study (or compared one 
factor between two case studies), which prevented them from discussing more interesting 
patterns. As a result, weaker scripts just agreed or disagreed with the statement. A factor 
by factor structure tended to lead to simple conclusions like this. 

The Degg model was used very effectively by many candidates. The best used the model 
consistently to weigh up the role played by magnitude and vulnerability/capacity to cope in 
each example. The risk equation had good potential to be used in this way, and a number 
of candidates included it in their introduction. However, scripts that used the equation to 
discuss each case study in turn were practically non-existent. There were responses that 
made consistent application of the Degg model though. Such consistent application of 
the model to discuss the statement scored well in A. Candidates who introduced several 
models in the introduction largely did so because they knew them, rather than them having 
any particular relevance, and in many cases they were never referred to again. It is much 
better to have one model and use it consistently. The Park model was often included in the 
introduction, but not mentioned again. In a handful of examples it was added on in the final 
section or even in the conclusion which brought little to the discussion.

One of the best answers seen was structured by hazard type (earthquake, tsunami and 
volcano). The candidate discussed the statement referring to a range of mini case study 
examples using the Degg model as a tool to way up the balance of magnitude and vulnerability.

This is the introduction from a response to Question 1.
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This introduction is sound and the question asked does come 
through reasonably well in the first, third and fourth paragraphs. 
The methodology to be employed is also clear enough although 
there are a few silly mistakes (‘similar magnitude of disaster’ rather 
than ‘hazard' in paragraph four). There are a few organisational 
issues in that it would be clearer if the descriptive/explanatory 
material on causes of hazards was linked directly to their 
magnitude. The information could be more sophisticated or detailed. 
It would also be good practice to end the introduction with a 
reaffirmation of what question the report is addressing.

This example was marked at Level 3 - just below the top band.

Examiner Comments

A quick re-read of your 
introduction and conclusion 
is important - try to leave 
yourself 5 minutes at the end 
of the exam for this.

Examiner Tip
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This is the conclusion of a different response to Question 1.
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Despite the weak opening sentence this conclusion is discursive and 
engaged with the question set. The last paragraph comes across as 
something of an afterthought and weakens some of the thoughtful 
comments made earlier, not least the Yellowstone point about how very 
high magnitude events will trump even the most sophisticated mitigation 
systems.

This is a Level 4 response, marked at between 12 and 15 marks.

Examiner Comments

Use the keywords in the question in your conclusion.

Examiner Tip
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Question 2
The centres that elect to prepare their students for this option are often very committed to a 
particular view of the subject and can almost evangelically steer candidates towards some of 
the best individual scripts for the whole cohort.

This title was focused on distribution and two things went wrong for the less successful 
candidates. Firstly, they made the focus the causes of climate change despite no obvious 
steer towards that and distribution was simply assumed to follow from that. So, the 
mechanisms were explored but the impact of distributions was, too often, little better than 
advance or retreat without any geographical context. 

Many examiners were impressed by the knowledge candidates had of the processes that 
cause climate to change over different timescales. It was particularly surprising that the 
pre-release ‘research’ steer was so often ignored or, perhaps, more sympathetically, it was 
forgotten in the heat of the examination. It was done less well; even implicit comments - 
increasing/decreasing coverage, altitude, latitude were better than no comments. 

Fortunately there were exceptions and as in previous years some candidates produced 
excellent answers that not only broke down cold environments into different types but 
also focused on the changing distribution of those cold environments. No other question 
produced such polarised responses nor such varied methodologies with the best clearly 
tapping into a good deal of modern glaciological research whilst most relied on a narrower 
and often rather dated range of material.

This is the introduction and conclusion from the same response.
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Introduction
The key idea of ‘changing’ climate should come through the introduction strongly, 
as well as references to distribution. This example distinguishes between different 
types of cold environment on the map but suggests that the focus of the report will 
not only be the impact of changing climate but the causes of those changes, which 
is at best marginal. The framework suggested rather reinforces this emphasis.

This section of the report was marked at Level 3, 6-8 marks.

Conclusion
The conclusion focuses on the causes of climate change but there is much less 
attention paid to the distributional impacts of these changes except in a generic 
sense. Ideas are raised that suggest that distributional effects are uneven, as with 
the Antarctic example, but there is very little assessment beyond that. The most 
obvious strengthening strategy would be to shift the emphasis to the pattern and 
different impacts of changing climate on different cold environments.

This section of the report was also marked at Level 3, 8-11 marks.

Examiner Comments Make sure that the focus of your 
answer matches that in the question.

Examiner Tip
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Question 3
As always, some centres get candidates to research quantitative measures of food 
insecurity, which enables them to base their discussion on solid case study foundations, 
such as the IFPRI GHI Index, the Maplecroft Index and quantified examples from named 
newspaper resources. UN development and population statistics were also well used. Figures 
from Wikipedia are better than no figures at all. The application of the 4 pillars to distinguish 
between different types of food insecurity was another strength. Some candidates continue 
to base their discussion on general statements, unsupported by evidence. 

A case study by case study approach was more effective than a factor by factor approach. 
Better candidates recognised that food insecurity exists everywhere, but differs in terms of 
how many are affected and whether it is chronic or transient. Therefore, as with Question 
1, they weighed up the balance of factors for each location (demographic, environmental, 
political and economic.) The best candidates managed to move away from a reified ‘in Africa’ 
approach to recognise variations within countries and even within local areas. 

There are patterns linked to levels of development that some candidates explored because 
food insecurity is primarily a consequence of the economic context. Also, the best scripts 
distinguished between root causes (such as dependence on subsistence agriculture/pastoral 
nomadism) and direct or trigger causes (such as an environmental hazard). Applying 
Malthus and Boserup to this discussion was better than just outlining the theories in the 
introduction and then leaving them alone but neither were confidently handled, especially 
Malthus.

Weaker candidates followed a factor by factor approach. They set out some case study 
examples showing that demographic pressures do contribute to food insecurity. They then 
concluded that population growth was the most important cause of food insecurity. Their 
approach was not incorrect, but closed off the discussion that is inherent in the question. 
The weakest answers worked though each possible cause in turn, and concluded in turn that 
every factor was the most important cause!
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The introduction and conclusion here is from the same response.
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Introduction

The title is discernible here but there are several statements that would be 
much stronger with a little reinforcement, not least the assertions that ‘food insecurity 
seems to be a reality for an increasing percentage of the population’. It would also 
be helpful if the linkages between global population changes and national and local 
population were clarified. The focus on the question might be discernible but the 
framework is not. 

This was a Level 3 answer - between 6 and 8 marks.

Conclusion

In this question the task of saying yes or no to the basic proposition is clear enough. 
In this exemplar the candidate describes it as ‘not.. isolated’ and ‘an underlying factor 
to many causes’ and then tries to link population growth to anthropomorphic climate 
change which is plausible. The conclusion is certainly clear with some thoughtful links 
made. The evaluation is less clear with a rather tortured link to population growth, and 
thus food insecurity, and the AIDs/HIV epidemic. 

This was a Level 3 answer - between 8 and 11 marks.

Examiner Comments

If you are asked to take a view, then please take a 
view.

Examiner Tip
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Question 4
The two basic concepts in the title were very unevenly addressed. Definitions of 
globalisation and cultural diversity were too often presented without any qualification as 
though uncontested. There seems to be a wider variation in case study research for this 
question. Some centres base their research on topical news stories. Their candidates have 
good sources and often give quotes for qualitative evidence of cultural diversity/change. 
Sometimes they have bits of quantitative data, drawn from surveys/research. These 
answers stand out because other scripts have tried and tested case study stories dominated 
by Japan, France, Canada and the United States, often with general statements which 
prevent the candidates from seeing the complexity in the question. Some candidates are 
using sources that date back to 2005/6/7, which is problematic for this topic. Candidates 
scoring highly for R have research based on news stories in 2013/4/5.

Hyperglobalisers, Transformationalists and Sceptics made for a useful approach/theory. 
Particularly impressive were the scripts which showed how the same case study would 
be interpreted differently depending on the theorists’ perspective. Consistent use of the 
model was a strength of the best scripts. Recognising that the question would be answered 
differently by different groups, possibly within the same country was impressive. Weaker 
scripts tended to draw blanket conclusions, either agreeing or disagreeing with the view 
throughout. 

Again, the introduction and conclusion here is from the same response.
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Introduction

This example begins by defining globalisation, although for such a complex set of ideas 
it might have been helpful to address some of the variations of that concept which might 
also be applied to the definition of cultural diversity. There is an interesting example of 
a common enough issue with candidates illustrated here - the reification of ‘Japan’ into 
a homogenous ‘thing’ that has clear views. It is very useful if candidates recognise that 
there are variations in attitudes and beliefs within countries as well as between them; often 
rather more significant. It is also odd to regard Japan as a country that has ‘reject(ed)’ 
globalisation. The material on the second page would be stronger if it was tied to the title in 
some way. 

This introduction was marked at Level 3 - between 6 and 8 marks.

Conclusion

This conclusion largely repeats the assertions made in the introduction adding France as a 
further, nuanced example. The final sentence does address the proposition but rejects the 
link entirely. In fact the two concepts are unrelated because ‘it is very much dependent on 
other factors such as the mentality of those living in the area’ which is of course, no real 
answer at all. 

This conclusion was marked at Level 2 - between 5 and 7 marks.

Examiner Comments

Conclusions should focus on the title and not provide 
a summary of the evidence.

Examiner Tip
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Question 5
As with Question 1, most candidates seemed keen to set out a range of models in the 
introduction, not all of which played any part later in the report.  Some must have spent a 
significant amount of time on this without much reward. Only the best candidates went on 
to use the model(s) as a structure for their analysis / or as a criteria for judging the validity 
of the statement in the question. Here, as elsewhere, the perils of pre-preparation were 
evident as candidates detailed both the models and the case-studies without paying much 
attention to the title. Instructively the darkest corner was ‘type and level’ which were not 
signalled in the pre-release so were often ignored.

The Epidemiological Transition Model was clearly relevant to this question. Some recognised 
that increasing global interconnections can impact the pattern e.g. clusters of measles 
linked to international tourism in California / rising incidence of TB linked to international 
migration. However, it is the consistent use of the model that is impressive, rather than a 
description of the model and little more. 

Recognising that rising wealth and affluence bring rising levels of health risk for certain 
types was useful. Obesity and dementia were commonly used examples. Some scripts 
recognised these trends are increasingly being seen in NICs as their speed of development 
is causing such rapid social change. Only rarely did candidates appear to recognise that 
variations within countries were as least as significant as variations between countries. 

These extracts are from the same script.
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Introduction

Definitions are established early on in this example although, as with others, they are offered 
without any qualification and no suggestion that they might be disputed. The definition of economic 
development is especially contentious. The title appears as a qualified statement in 1.2 suggesting 
that the best way of addressing this topic is through examples of health risks. The biggest omission 
here is any obvious distinction between level and type, neither word appears in this introduction. 
Although it is a strong and clear start to the report it could be improved easily enough. 

This was marked at Level 4 between 9 and 10 marks.

Conclusion

This extract is from the same script and 'type and level' do, however, appear in the conclusion; as 
does a clear reference to the title in the first paragraph of the conclusion. As with other examples 
the conclusion tends to repeat, in summary form, the analysis rather than drawing it together as 
an overview but it does qualify the links made in a sophisticated way. Again, it would be so useful 
if variation in economic development within a country were addressed which given the very public 
debate about inequalities certainly doesn’t present major problems in accessing materials. This 
candidate offered a good deal of ongoing evaluation.

This was marked at Level 4 between 12 and 15 marks.

Examiner Comments Try not to treat countries as single 
and homogenous entities.

Examiner Tip
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Question 6
The two key terms in the title were ‘environmental quality’ and ‘increasing levels’. Too 
many candidates reduced this to ‘Tourism damages the environment’ and found for the 
prosecution without qualification. The best candidates kept their focus on the environmental 
costs of increasing levels of leisure and tourism. A few drifted off into social and economic 
concerns perhaps because the research steer was insufficiently deconstructed, turning ‘rural 
landscapes’ into rural economies and rural societies. 

Candidates that had researched environmental impacts and could quote specific examples 
of impacts or even some quantifiable impacts scored much more highly in R than those that 
made broad statements with only a loose connection to the environment.

Application of a model consistently throughout the case studies, such as Butler’s model or 
carrying capacity was the best way to show conceptual understanding although even this 
could get lost with strategies of rejuvenation outlined without any focus on the environment.

The best candidates recognised that the reduction of environmental quality was not 
inevitable – weaker candidates just argued that it was. Many spoke about the role of 
management. Even better they considered how the capacity of management varies along 
the pleasure periphery. 

Here again, the introduction and the conclusion are from the same response.
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Introduction

This question, as with Question 4, posed an absolute position – ‘inevitably’.  It would also 
be expected that how one evaluates ‘environmental quality’ might be addressed. This 
example reads rather like a pre-prepared introduction with the title bolted on in the final 
paragraph. Whilst such an approach is understandable and good practice it might be better 
if the title appeared rather earlier in the piece, perhaps as an opening paragraph. 

This is a Level 3 answer marked at between 6 and 8 marks.

Conclusion

The conclusion begins with something of a contradiction which is unhelpful. With the 
question endorsed in the first two lines it is then qualified and rejected. The rest is a 
summary before a final paragraph which appears to endorse the contention in the title once 
again. It would help such candidates a great deal if they pre-planned their conclusion and 
alluded to it in their introduction.

This is a Level 3 answer marked at between 8 and 11 marks.

Examiner Comments

Know where you are going in these reports - you 
should know your 'answer' to the question before 
you start!

Examiner Tip
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Paper Summary
No 17 or 18-year-old Advanced level student working under pressure is going to produce a 
report that is flawless. No adult could do that, however well informed on the topic. 

There were, however, a large number of very impressive pieces of work seen this year as 
before. The key characteristic of the authors of these impressive reports was their ability to 
qualify statements and to add complexity to their answers allowing for doubt. 

These students had the confidence to move beyond clichés taking on keywords and key 
concepts, perhaps seeing models for what they are (generalisations) and recognising that 
scale is often a very significant factor in explanation.

These qualities require practice and that practice needs to be central to the delivery of the 
whole specification; not such a challenge for an issues-based course.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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